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UNIT 1

What is Language?
4 Days
Lesson 1 - The First Languages - 2 Days
Lesson 2 - Animal Language - 1 Day
Lesson 3 - Communicating without Words - 1 Day

6

Unit 1 - What is Language?
Lesson 1 - The ﬁrst languages
Day 1:
Activity
Before taking roll or making any greeting to the students on the ﬁrst day, go to each student individually, shake
hands, and say salve (hello in Latin.) Look at the whole class and say salvete (the plural form.) Repeat this until they
start to catch on that you say one form to one person and the other to more than one person.

Discuss
●
●
●

Some languages have different forms of the same word to perform different functions.
In English there aren't different endings on the word hello, but in Latin there are.
In English, however, we do have different words and different ways to give a greeting.

Activity
Ask students to think of many different ways to say hello, and list them on the board. Encourage them to think of
words in other languages.

Discuss
●
●

Synonyms are different words meaning the same thing.
Identify the foreign languages that were used.

Play
Hello Across the World on www.PrimaLingua.org. Show students how to create their account and run through the
ﬁrst activity with them. They can replay for homework.
--------------------------------------------------------------------------------------------------------------------------

Homework

Animal Communication

7

Day 2:
Discuss
What was the ﬁrst language? Was it one of the languages mentioned in the Hello activity, i.e. Latin? Imagine before
there were even humans speaking on earth. Perhaps the ﬁrst language was between animals. Brainstorm in groups
or as a class:
●
●
●
●

What do animals have to communicate? (food location, danger, mating)
How do animals communicate these things? (vocally, gestures, scents)
Do different animals have different forms of communication? (e.g. Bees dance to tell where ﬂowers are)
What type of language did primitive humans ﬁrst use?

--------------------------------------------------------------------------------------------------------------------------

Homework

Page 2 of Workbook
Animal Communication
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Unit 1 - What is Language?
Lesson 2 - Animal languages
Play
Animal Communication
Divide students into teams to answer questions. If you have an interactive white board, students can come up to
click on multiple choice answers.

Activity
role-play: have one student pretend to be a dog and one a master on the ﬂoor. Tell them to show each other in their
own ways that they like each other. Have the master request something of the dog and vice versa. Have them each
show their thanks to the other.

Discuss
●
●

What was communicated and how?
List answers that students thought up for homework on the same subject.

Activity
Set up this scenario for the students and discuss the limitations of animal language. Pretend you have been out
shopping. You come home to ﬁnd that your house has been robbed. Your dog is agitated and is trying to
communicate that something bad has happened. What can the dog not tell you? e.g. how many people, description,
time it happened, etc.

Discuss
●
●

the importance of speaking other languages
suppose you meet someone who speaks another language; you could only communicate basic things, as
you could with the dog

--------------------------------------------------------------------------------------------------------------------------

Homework

Page 3
Animal Communication

9

Unit 1 - What is Language?

Lesson 3 - Communicating without Words
Activity
Students in groups of four. You are going to dinner together. Figure out where, when, how to get there, what to eat.
You cannot speak or write any words to do so. When they have all ﬁnished they should individually write down the
answers they obtained to see if everyone in the group has the same.

Discuss
●
●
●

Groups share what they did.
Discuss the type of language they developed to communicate.
What limitations did they experience by using gestures or pictures or grunts?

Summary
●
●
●
●

Words can be spoken or gestured, written or drawn
There are ways to communicate other than with words
But only basic ideas are communicated without words
If we want to talk about more interesting and more complicated things, we not only need to use words, but
we need to form a more complex language with these words. During this course we will learn how to ﬁddle
with words to make them communicate a greater variety of ideas.

--------------------------------------------------------------------------------------------------------------------------

Homework
Page 3

10

UNIT 2

The Variety of Languages
5 Days
Lesson 1 - Importance of speaking other languages - 2 Days
Lesson 2 - Your personal language history - 1 Day
Lesson 3 - Different forms of communication - 2 Days
Terms

Vocab

Bilingual

Lingua

Trilingual
Polyglot
Dialect
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Unit 2 - The Variety of Languages

Lesson 1 - Importance of speaking other languages
Day 1:
Discuss
●
●
●
●
●
●

Speaking other languages
Brainstorm ideas about when you might use another language. (e.g. traveling, singing foreign songs, etc.)
What jobs might you have in which it would be useful to know another language? (e.g. doctor helping a
patient who does not speak English, government positions)
Do we have expectations of people to speak our language when they are in our country?
Do we also expect people to speak our language when we are visiting their country?
Some classes may at this point want to start a discussion of what we would gain or lose by having one
universal language or of the history of Esperanto. But this will also come up in a later lesson.

Discuss
●
●
●

Why are there so many different languages?
Perhaps the ﬁrst human words were formed by mimicking sounds in the environment, and different regions
developed different sound patterns.
Could there originally have been one universal language or many fewer languages than there are today, and
they simply developed in different ways creating new languages.

Activity
Have students read aloud a version of the Tower of Babel story from the Bible. Look at this as an historical
document. Was there someone who was trying to make a theory about how languages were developing, someone
who thought that there was an original language that was now developing into many?
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 4
Tower of Babel link
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Day 2:
Activity
Experiment and see how language could change when it passes from one generation or one group of people to the
next. Play whisper down the lane with a nonsense word.
●
●
●
●
●
●
●
●

Number each student around the room.
The teacher goes out into the hall with a nonsense word, such as sarguintiﬁal, written on a piece of paper.
The teacher calls one student out into the hall, says the word and shows it to the student.
That student then stays out in the hall while the teacher returns to the class. The student in the hall is
writing down the word from memory, right after seeing it from the teacher, but without looking at it, while
the teacher sends the next student out into the hall.
Student #1 says the word and shows it to student #2, who then stays, writes it down, and prepares to say
it and show it to student #3.
The last student will then write the word up on the board, announce it to the class, and compare it to the
original from the teacher.
Have students list the words they wrote down in order on the board to see how gradual the changes were.
Make sure the list of numbers is already on the board.
Look for changes such as consonants dropping out, vowels changing, the end of the word dropping off, the
word splitting into two.

Discuss
●
●
●
●

Does this happen to languages?
These are changes that happen to words as they evolve over generations, across cultures, and into other
languages.
This experiment happened with a handful of people over 20 minutes, but imagine the changes that a
language goes through over centuries and millions of people.
There are so many different languages in the world, but we are going to ﬁnd out during this year what
similarities they have, and if some of them have in fact grown out of the same original language.

For Next Class
Have students ask the people in their household what languages they know or have at some point studied. Ask them
to make a list of all of the languages known by their family. (You may want to discuss the difference between being
able to say a few phrases in a language and speaking ﬂuently.)
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 5
Find out spoken languages at home
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Unit 2 - The Variety of Languages

Lesson 2 - Your personal language history
Discuss
How many languages do you use?
Family background
Write the responses from the homework assignment on the board about family languages. See how many languages
are represented by your class.
terms: bilingual, trilingual, polyglot (lingua = language or tongue in Latin; glotta = tongue in Greek)
Why are the words tongue and language so closely linked? Try to talk without using your tongue.
linguine was named for being the shape of a long, thin tongue
Dialects One language may have many different forms in the different regions in which it is spoken. The difference
could be in pronunciation, vocabulary, or grammar.
Are there any dialects of English spoken in your family?
List English words that are from the Southern, New York, Midwest, or British dialects and the difference in
prepositions/adverbs with idioms in different dialects.
e.g. stand in line vs. stand on line
fall down the stairs vs. fall over the stairs
slow up vs. slow down
put away the dishes vs. put up the dishes
go to the shore vs. go down the shore
Talk about some other languages that have many regional dialects, e.g. German, Chinese.
Peer languages Do you use words with your friends that your parents would not understand? Is slang a type of peer
language that you would use with some groups of people but not with others. (There are some people around whom
I am comfortable saying, "This is she," and other groups of friends I hang out with that I would only say, "It''s me,"
to.)
Baby talk Does your family still use some words that originated with you when you were a baby. These would be
words understood only by your family. My family calls all blankets ''shoo-shoos'' because that was my son''s word for
his blanket. Have students share their special family words.

For Next Class:
Students could prepare a dictionary of words or phrases in different dialects of English -or- a Personal Family
Dictionary of special baby talk or family words

Activity
Have students read aloud a version of the Tower of Babel story from the Bible. Look at this as an historical
document. Was there someone who was trying to make a theory about how languages were developing, someone
who thought that there was an original language that was now developing into many?
--------------------------------------------------------------------------------------------------------------------------

Homework
Page 6

Terms

bilingual
trilingual
polyglot
Dialect
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Vocabulary
lingua
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Unit 2 - The Variety of Languages

Lesson 3 - Different forms of communication
Day 1:
Activity
Divide students into small groups. Have them come up with a list of other types of languages - languages that are
used to communicate but that do not use spoken or written words. Think back to the experiment when you went to
dinner and could not use words. What types of languages did you develop. What other type of language might there
be for someone who cannot see?
List answers on the board, and for each one determine what could be communicated with this other type of
language and with whom you would be most likely to communicate using this language.
e.g. music - to communicate or evoke emotions or to recall certain events or natural occurrences, relies on the sense
of sound
art - can communicate anything from emotional to factual, different media could rely on different senses, sight and
touch other languages: computer, symbols ( mathematical, scientiﬁc), signs, sign languages
This could tie into lessons in a number of different classes - a good time to share what you are doing with other
departments.

Activity
Talking Art on the website.
There are two pieces of art and two pieces of music. Have them listen to the pieces of music in complete silence,
lying on the ﬂoor, lights off, and then afterwards discuss what was communicated to them without words. Look at
the paintings for three minutes without saying anything and then ask them questions about the scenes.
An interesting point about the ﬁrst piece of music is that it is by an Icelandic band names Sigur Ros, but the song is
not sung in Icelandic. They are not singing real words, and the band decided not to name the song or the album.
Discuss what message this might be sending about non-verbal communication.
--------------------------------------------------------------------------------------------------------------------------

Homework
Page 7
Talking Art
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Day 2:
Activity
Review homework pages 7-8
Rebuses: students are in teams of three or four. Each team writes a simple sentence in English. The sentences are
given to other teams for them to write in rebus form - pictures standing for words. They can add or subtract letters
from words.
e.g. a picture of a frog -g +m = from When a team has ﬁgured out an answer, they go to the board to show it to the
class

Discuss
●
●
●
●

What is the object of language?
Communication or sharing of ideas, feelings
Does this mean there has to be another person involved besides ourselves; we listen to music alone, but
somebody wrote it
Limitations of signs and symbols richness of music and art versatility of words with grammar
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UNIT 3

Spoken vs. Written
2 Days
Lesson 1 - The Development of Writing - 2 Days
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Unit 3 - Spoken vs. Written

Lesson 1 - The Development of Writing
Day 1
Discuss
This is a topic that could be expanded greatly for older children. You could go into great detail looking at hieroglyphs,
cuneiform, and Chinese characters at this point. We have brought in a guest who explained the difference between
Chinese characters and alphabet letters to us. The following are just some topics to consider:
●
●
●
●

●
●

The ﬁrst language humans produced, most likely the grunting of the cavemen, was oral.
The sounds of words may have been the imitation of sounds from nature or the sounds made from
expressions of human emotions: fear, surprise
As more complex oral language developed, there developed a need to write it down. - to keep records - to
record events - to preserve fame through recording deeds and thoughts. Some think the Greeks believed
that they would achieve the immortality that fame brings only through the written word.
Written language takes different forms - pictograms and ideograms representing objects directly and ideas
represented by those objects - logograms, phonograms, or syllabaries representing sounds of names of
objects and combined to make words - alphabets with letters representing individual sounds, the most
versatile way of representing thousands of words
Written language usually represents the oral language, but sometimes a spoken language dies away and
the script used to write it remains. e.g. hieroglyphs and cuneiform
Two forms of Chinese, Mandarin and Cantonese, use the same written language, but the oral languages are
very different. Someone speaking Mandarin and Cantonese could share something written, but would not
understand each other when speaking.

--------------------------------------------------------------------------------------------------------------------------

Homework
Pages 9-12
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Day 2
Activity
Spend a day creating pictograms and logograms - perhaps do a poster project and presentation.

Activity
Spend a day in the computer lab exploring the links for this unit, experimenting with hieroglyphs, and trying out
other alphabets.
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UNIT 4

Language Families
8 Days
Lesson 1 - Languages of the World - 4 Days
Lesson 2 - Language Families - 2 Days
Lesson 3 - The Romance Languages - 1 Day
Lesson 4 - The Inﬂuence of the Romans - 1 Day
Terms

Vocab

Indo-European

Terra

Romance language
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Unit 4 - Language Families

Lesson 1 - Languages of the World
Day 1
Prepare
Before beginning this unit, students need to do two things. First they need to complete page 13. Usually workbook
pages are done after activities and discussions in class. This page is done in preparation. Second, they need to make
a Boggle game board. These preparation activities can be assigned as homework or you can take a day or two of
class time for this preparation. The Boggle Board: students make a game board for themselves out of any material.
Boxes on the game board will each contain the name of a language. Motivated students may make a game board
with 100 boxes; others may make one with 25. You could set a requirement or just leave it to them that the more
languages they have, the more points they might get. Ask them not simply to copy and paste a website that lists
names of languages.
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 13: Make Boggle Board
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Day 2
Activity
Boggle: groups of four students . Each player has the game board and a pen. Groups play individually. One person on
the team names a language. Everyone in the group who has that language crosses it off their board and scores a
point for themselves. If nobody has it, then the person who named the language gets 2 points. continue until all
languages have been named.

Discuss
Language Families Introduce the fact that although there are all of these different languages in the word, they are
grouped into families, just as people are.
--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 14-15 or do them in class for Day 3
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Day 3
Activity
This day could be skipped and done simply as a homework assignment after the last lesson or could be done as a
work day in a computer lab or library. Pages 14-15. Students choose 5 languages to do some mini research on.
Using links from the website, students should list as many countries as they can where each language is spoken,
highlighting a country of origin. They create a color or design code for each language and then plot on the map with
the code where each language is spoken.

24

Day 4
Discuss
●
●
●
●
●
●

Review pages 14-15. Project the map from the workbook and have some students color code the countires
where some languages are spoken from their results.
Spread of languages - how? why? where?
Which languages seem to be spoken in many different areas of the world?
How did this come to be? Why is Spanish spoken in South America?
Consider the "Whisper down the lane" experiment. Do you think this is how different dialects of the same
language occur in different areas?
The name of the people is not necessarily the name of the language. e.g. Americans speak English

--------------------------------------------------------------------------------------------------------------------------

Homework
Page 16
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Unit 4 - Language Families
Lesson 2 - Language Families
Day 1
Prepare
Return to the discussion of language families. Just as individuals in real families, languages might share some
common characteristics or history, but could have individual features that make them look or act very different from
another language in the same family. e.g. Russian with a different alphabet in the same family as English

Play

Language Family Tree
Students choose one of the major language families and drag languages onto the tree to se if they belong to this
family. The goal is not that they learn the names of all of the languages in a particular family or that they know the
answers before they play the game. The object is simply exposure to languages that are grouped together in the
same family and to the names of these families.
--------------------------------------------------------------------------------------------------------------------------

Homework

Continue to play Language Family Tree at home,
Page 17 to be completed as they play
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Day 2
Discuss
Indo-European
Look again at the Indo-European language family tree on the game from yesterday.
●
●
●
●
●

Indo-European is not a language that is used or even known now.
All of the languages written under Indo-European have their origin in this ancient language.
Even languages that are greatly different from each other, even using different alphabets, have things in
common, because they can each trace their roots back to this language that may have been used thousands
of years ago.
Look at a map to see what a great expanse is covered by India and Europe.
Look at all of the other areas of the world. The Western World uses Indo-European languages because of
expansion of people who spoke Indo-European-based languages.

Discuss
●
●

Branches of FamiliesA family can be broken down into branches. Consider the branches of your own
family: uncles, cousins. etc.
Look at page 18 to see the branches of Indo-European.

Play
Cargo Copter
Names of Indo-European languages will appear at the top. The correct branch to which they belong must be click for
the helicopter to deliver its cargo there. Same goals as for Language Family Tree but now considering the branches
of this one major language family.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 18-19 to be completed while playing Cargo Copter
Cargo Copter
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Unit 4 - Language Families

Lesson 3 - The Romance Languages
Activity
Acting out the story of Julius Caesar
●
●

●
●
●
●

Choose an area with a good amount of space. Push the desks back, have class outside, or go to the
auditorium. This is mainly for the effect of seeming large.
Have the students form a crude map of the Roman world. Tell them that the Mediterranean Sea is in the
middle of the ﬂoor. Have some students be the British Isles and sit in a clump next to you, on your right (the
north west). South of them have some students be France or Gaul, then Spain, the countries of Northern
Africa opposite you, then head back up towards you on the other side with Israel and Germany - a rather
simpliﬁed and inaccurate circle around you.
You are Julius Caesar ( representing all Romans) at the head in Italy. You are standing, the students are
seated, and so you can walk into the sea to show how Italy lies in the Mediterranean. You can have your leg
represent Italy and show them that Rome is at your knee.
Being a bombastic Julius Caesar, talk through a simpliﬁed history of the making of the Roman World. - the
Romans spoke Latin - they wanted to rule the world and make the world Roman - when they conquered a
people, they forced them to take on their customs and language
Go to each group and tell them they must now be Roman. They have to speak Latin.
Ask the students what they will do. Will they continue to speak their own language? Will they try to learn
Latin? Where might they use Latin and where might they use their own language? Lead them to the
discovery that their language will eventually meld with Latin to form what we have now as French, Spanish
etc.

Discuss
●
●

the groups whose languages did not give way to the Romans: the Germans and the Hebrews. Did strong
military resistance and strong religious heritage allow these groups to maintain their languages?Why are
French, Spanish, Italian, Romanian, Portuguese, and sometimes English called Romance languages?
These countries that were conquered by the Romans are all represented in the United States. Through the
people of these countries, the inﬂuence of the Romans is still with us today.

--------------------------------------------------------------------------------------------------------------------------

Homework
page 20

Terms

Indo-European
Romance language

Vocabulary
terra
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Unit 4 - Language Families

Lesson 4 - The Inﬂuence of the Romans
Discuss
●

●
●
●
●

Talk through the activity from the previous lesson and allow students time to write down notes. Roman
name was Mare Nostrum, Our Sea, because they conquered so many lands around this sea the groups
whose languages did not give way to the Romans: the Germans and the Hebrews. Did strong military
resistance and strong religious heritage allow these groups to maintain their languages?Look at a map to
see where the countries actually are from the circle on the ﬂoor.
Mediterranean - derivation of the word: medi - in the middle of, terra - land
Find other words that are derivatives of medi and terra.
The word Caesar became the German Kaiser and Russian Tsar.
Julius Caesar was killed, 44 B.C.

Activity
Latin Scavenger Hunt
Find things in the world today that came from the Romans. Make a collage of words and pictures (cut out or drawn)
that shows the inﬂuence of the Romans on us today. You could assign the students to bring in a magazine from
home and spend a day looking for things in class with them individually, or they could do this completely out of class.
Encourage them to think not only of places where they see Latin words or Roman names, but also of traditions in
government, sports, science, art, architecture, plumbing, etc. Spend a day sharing results.
--------------------------------------------------------------------------------------------------------------------------

Homework
page 21
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UNIT 5
Names
9 Days
Lesson 1 - Tradition of Names - 3 Days
Lesson 2 - Gender in Names - 2 Days
Lesson 3 - Understanding Foreign Names - 1 Day
Lesson 4 - Scientiﬁc Names - 3 Days
Terms

Vocab

Gender

Nomen

Masculine
Feminine
Preﬁx
Sufﬁx
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Unit 5 - Names

Lesson 1 - Tradition of Names
Day 1
Discuss
●
●

the meaning of ﬁrst names of students e.g. Margaret means pearl or daisy
any family traditions of naming e.g. all the children in the family have names starting with J, or the ﬁrst
daughter is named after the maternal grandmother, ﬁrst son after paternal grandfather

Activity
the discussion above could take the whole period; students love to share their naming traditions, but if you have
extra time, you could do one of the following activities.
1. Make posters of ﬁrst names
2. Send students around to question free teachers or staff about their naming traditions and report back to the class.
--------------------------------------------------------------------------------------------------------------------------

Homework

Prior to lesson:
Ask parents about naming traditions

31

Day 2
Discuss
●

The word name in the languages listed on p.22 in the workbook and derivatives from this such as nominate,
noun.
Roman names: praenomen nomen cognomen ﬁrst name family name nickname Gaius Julius Caesar

The nomen was comparable to our last name, a family or tribe name. Prae = pre = before. The praenomen is the
name before the nomen, comparable to our ﬁrst names.
The cognomen is the nickname assigned to a branch of the family/tribe/gens. It might be a characteristic of someone
in that branch of the family, or might be the name of a place that the head of that branch conquered. Caesar =
curly-haired
Two sons bearing the same complete names as their father could be called Major and Minor - the bigger and the
smaller.
Daughters took a feminine form of the father''s nomen. So Gaius Julius Caesar''s daughter would be Julia.
ï Notice the masculine names end in -us and the feminine in -a. This chapter on names is introducing the linguistic
study of gender in words.

Activity
Try renaming the class with the Roman tradition. Girls take their father''s family name and make it feminine by
adding -a. My father''s name was Somerville, so I would be known as Somervilla instead of Margaret. When she
marries she will add a feminine form of her husband''s nomen. Somervilla Roberta. Boys would take their father''s
name and could create a new cognomen. Douglus Robertus Left-Handed.
Are there any people in the class whose fathers have a brother, so there are two branches of the family with the
same last name? Have them choose a cognomen for their family and for their uncle''s family. Let them have fun and
experiment with the Latin -us and-a making names until they are comfortable with the gender endings.
--------------------------------------------------------------------------------------------------------------------------

Homework

read page 22

Vocabulary
nomen
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Day 3
Discuss
●

Review p.23 and the different cognomens.
Cicero = chickpeaMarried woman would have fatherís nomen made feminine and then add husbandís
nomen made feminine. e.g. the daughter of Gaius Julius Caesar marrying Marcus Tullius Cicero would have
the name Julia Tullia.

Have students share their mothersí traditions for married names.
More than two children could result in the ordering of them by number using the Latin ordinal number for 1st, 2nd,
3rd, etc. = Primus, Secundus, Tertius, Quartus, Quintus, Sextus Gaius Julius Caesar''s daughters could be named Julia
Prima, Secunda, Tertia, etc. and Julilla, little Julia, for the last one.
List ordinal numbers from p.23 and have class brainstorm derivatives of these words.
e.g. Primus: primary, prime, Prima Lingua
Secundus: secondary
Tertius: tertiary
Quartus: quarter
Quintus: quintet
Sextus: sextuplets
--------------------------------------------------------------------------------------------------------------------------

Homework

memorize ordinal numbers
primus-sextus
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Unit 5 - Names

Lesson 2 - Gender in Names
Day 1
Activity
Make signs with the ordinal numbers in Latin
masculine on one sign and feminine on the other
Choose 6 boys and hand out the cards randomly. Ask them to line up in order with their signs. Make sure they have
the correct gender facing out. Repeat with girls.
Introduce terms: gender, masculine, feminine

Discuss
●
●

●

Look at list of Roman names on p.24.
Read them aloud to work on pronunciation. Pronunciation of foreign words will come as they listen to you,
but give them these two pronunciation rules for Latin:
g and c are hard sounds as in good cook v makes the w soundPick out the genders by looking at the
endings.
Think of English versions of these Roman names.

Activity
Line students up in a straight line from front to back of class facing you. As you read through the list of Roman
names, ask them to run to the right of the room if the name is masculine, to the left if it is feminine. Return to center
after each name.
--------------------------------------------------------------------------------------------------------------------------

Homework

page 24 and top half of page 25

Terms

gender
masculine
feminine
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Day 2
Review homework

Play
Gender Bender
Explore gender patterns in English names by dragging feminine sufﬁxes onto masculine names.

Discuss
●
●
●

How does English turn a masculine name into a feminine one?
Look for patterns and endings that English uses to turn masculine names into feminine ones.
e.g. George - Georgette
Think of other English words that have a masculine and a feminine form.
e.g. actor / actress
comedian / comedienne
Introduce the fact that regular nouns, not just names, in many foreign languages have gender

Activity
Write the following two phrases on either side of a piece of poster board. Hold up the ﬁrst while you ask a student.
Turn it around so the student can read it while he responds.Quid est nomen tibi? (What is your name?)
Nomen mihi est... (My name is...)
Practice trying to confuse each other with these new versions of the Latin question.
Quid est nomen tibi? What is your name?
Quid est nomen mihi? What is my name?
Quid est nomen sibi? What is his / her name?
Nomen mihi / tibi / sibi est... My / Your / His / Her name is…\
--------------------------------------------------------------------------------------------------------------------------

Homework

Bottom of page 25 and page 26
Ask parents about meaning of last name
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Unit 5 - Names

Lesson 3 - Understanding Foreign Names
Activity
Play again with the questions and answers from yesterday. Have students ask each other their names. Review
homework pages.

Activity
Write the names of many countries along the top of the board.
Invite students to write their last names under a country if they know from where it comes.
Ask students what their last names mean.

Discuss
●
●
●

What can you tell about a name by looking at its preﬁx or sufﬁx? Refer to chart on p.27.
Circle any preﬁxes or sufﬁxes on the names on the board.
Create new last names based on these preﬁxes and sufﬁxes.

--------------------------------------------------------------------------------------------------------------------------

Homework
Page 27

Terms
preﬁx
sufﬁx

36

Unit 5 - Names

Lesson 4 - Scientiﬁc Names
Day 1
Discuss
●
●

●

The class period with the science teacher. Hold class in the science room, or if you have labelled trees on
your campus take a walk outside to look at plants or trees labelled with scientiﬁc names.
Reserve the computer lab for the rest of the day and the next day and have students complete pages 28-30
in the workbook using links on the website. They will be looking up the Latin words in some speciﬁc
scientiﬁc names and seeing what they discover about the plants and animals by knowing what the scientiﬁc
names mean.
On the third day, review all answers and discuss the following:
○ the pattern of scientiﬁc names: genus ( noun) species (adjective)

○
○
○
○
○
○

●

there are actually seven parts to a scientiﬁc name
the reason latin is used for scientiﬁc names
the use of Latin in European universities to study all subjects up to the 18th century
the usefulness of a universal language
the drawbacks of a universal language

the other ﬁelds in which there is a common universal language, e.g. computers
Introduced the debate:
○ The class will hold a debate on whether it would be a good thing for the world today to have a
universal language. Ask students to think about what side they would be on.

--------------------------------------------------------------------------------------------------------------------------

Homework

Prepare 3 arguments for and 3 against having a universal language
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Day 2
The Debate
Use terms pro and con and ask students to join a side. Give students the day with their group to prepare their
arguments.
Perhaps hold the debate in a special room. Students should come forward one at a time and alternate from one side
to the other getting turns to present a point or to counter a point presented by the opposing side.
Some classes want to continue the debate for two days. Give groups ten minutes at the end to prepare a ﬁnal
statement and to elect one person to present it.
Students may be anxious to know which side won, but you can handle that as you decide. I do not bring it to that
resolution but rather tell them that they will have to be able to argue either side for the test.
Students may be anxious to know which side won, but you can handle that as you decide. I do not bring it to that
resolution but rather tell them that they will have to be able to argue either side for the test.
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 31 following the debate
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Day 3
Review
Divide students into teams of four. Give each team 20 slips of paper and have them write the number of their team
on each slip.
Show ﬁrst question from PowerPoint on the board.
Teams discuss and rush to write the correct answer on a slip of paper and run it up to you.
Hold papers in order received.
When all are handed in, click for the correct answer on the board. Read responses. The ﬁrst correct answer gets 2
points. Every correct answer gets one point.
--------------------------------------------------------------------------------------------------------------------------

Homework

Memorize ordinal numbers
Primus-sextus
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UNIT 6

Numbers and Word Comparisons
14 Days
Lesson 1 - Roman Numerals, Singular and Plural - 2 Days
Lesson 2 - Latin Numbers and Memorization - 2 Days
Lesson 3 - Linguistic Sound Groups - 2 Days
Lesson 4 - Linguistic Comparison of Numbers - 3 Days
Lesson 5 - Language in Math - 5 Days
Terms

Vocab

Singular

Discipulus

Plural

Discipula

Guttural

Rana

Dental
Labial
Labio-dental
Linguistic
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Unit 6 - Numbers and Word Comparisons
Lesson 1 - Roman Numerals, Singular and Plural
Day 1
Activity
Introduce the plural forms of nouns in Latin by pointing at various students individually and in groups and saying one
of the following words:
discipulus = masculine singular student
discipuli = masculine plural students
discipula = feminine singular student
discipulae = feminine plural students
Repeat until they ﬁgure out the differences.
Refer to yourself as magistra or magister.

Discuss
●
●
●
●
●

Write the new words and different endings on the board.
Help them ﬁgure out the pronunciation. Note that it is different in English
i.e. alumni / alumnae.
Add these words to the vocabulary section.
Talk about the difference between a deﬁnition and a translation.
We usually use deﬁnition to mean the meaning or explanation of a word in the same language and
translation for what a word is in another language, although the translation of a word could also be
considered its deﬁnition.

Activity
Choose a student to be the magister to teach Roman numerals to the class. (Students usually know Roman numerals
by this age from math class, but check with the math teacher.)The student-magister can call on a discipula or
discipulus to answer questions and write numbers on the board.
Now ask the student-magister to hold up a single ﬁnger. Put that ﬁnger over the Roman numeral I on the board. Do
the same with II and III. Now ask the student to hold up ﬁve ﬁngers (four ﬁngers together and thumb spread apart to
form a V) and put this hand symbol over the Roman numeral V on the board. Hold the other hand of ﬁve upside
down beneath the ﬁrst ﬁve to make the Roman numeral X.

Activity
Make ﬂash cards with Roman numerals. Choose a student to stand in front of you. As you ﬂash a card, the student
says the Latin number. Give a few students a turn.

Discuss
●
●

The Latin word for ﬁnger is digitus manus, hence the English word digit for ﬁnger.
Some Roman numerals were made from ﬁnger symbols, hence the mathematical term digit for numeral.

--------------------------------------------------------------------------------------------------------------------------

Homework
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pages 32-33

Terms

singular
Plural

Vocabulary
discipulus
discipula
rana
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Day 2
Review homework pages

Play

You could spend a day in the computer lab playing Roman numeral games from the website links or project them in
class.
--------------------------------------------------------------------------------------------------------------------------

Homework

Play Roman numeral games
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Unit 6 - Numbers and Word Comparisons
Lesson 2 - Latin Numbers and Memorization
Day 1
Activity
Put up the words for 1 - 10, 100, 1000 in Latin on the board from p.34, ask for derivatives using each number.
Students should make a chart of the Roman numeral, the Latin word, and English derivatives in their notebooks
although they will be redoing this information in their workbooks for homework. This is a good way to reinforce
taking good notes. The brainstorming of derivatives could be done in groups and then shared back with the whole
class.

Activity
Sing the following song to the tune of Ten Little Indians.
Ten Little Frogs
Una, duo, tres ranae
Quattuor, quinque, sex ranae
Septem, octo, novem ranae
Decem parvae ranae
Have the students repeat the song many times. Line up ten students sitting on the ﬂoor. Have one student pop up
for each number until all decem are standing for the last line.

Discuss
●
●
●

Most people can remember lyrics to songs better than poems.
Most people can remember poems better than prose.
Saying words in meter or rhyme or to music can help us remember them, because we create something to
which we can connect the words.

--------------------------------------------------------------------------------------------------------------------------

Homework

Make number poster
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Day 2
Students present number posters to class.

Activity
Divide students into groups and give them 10 minutes to practice a way to present the 10 Little Ranae song. They
can sing it and dance, act it out, or make up a new song. You could make this part of the previous night''s homework.
Finish class with presentations of song.
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 34
Memorize number song
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Unit 6 - Numbers and Word Comparisons
Lesson 3 - Linguistic Sound Groups
Day 1
Activity
Teach about the sound groups (from the chart on p.35) into which some consonants fall by making the different
sounds in a very pronounced manner and asking the students to repeat the sounds over and over. They should be
aware of:
- where the sound is being made in their mouths
- how that is connected to the name of the sound group
- whether they are using their voices or simply expelling air when making the sound.
They can feel the air on their hands from their mouths. They can feel the guttural sounds with their hands on their
throats.

Discuss
●
●

In Classical Latin pronunciation, all g''s and c''s are guttural.
In many other languages, g''s and c''s that are followed by e''s and i''s are soft, not guttural.
e.g. giraffe, gem vs. guitar, gate; cinder, celery vs. cottage, carrot
(Sesame Street has a great song to demonstrate this with Grover using guttural g words and George using
soft g words.)

Activity
Divide students into groups of four. Have each group take a piece of paper and write the four sound groups on it.
They should think of 10 words for each group, words that have those sounds in them; a variety of voiced and
unvoiced; not all starting with the sound. These words will be used for a game tomorrow.
--------------------------------------------------------------------------------------------------------------------------

Homework

Read page 35

Terms

guttural
dental
labial
labio-dental
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Day 2
Activity
●
●
●
●
●

●

Make four signs: Guttural, Dental, Labial, and Labio-Dentals
The groups from yesterday will become teams with these names.
Put four desks side by side facing the front of the room. Put the team names on the desks. One member of
each team sits at a desk while the rest of the players wait behind them in a straight line for their turn. The
desk should also have on it a blank piece of paper for scoring points and a pen.
Collect the sheets of words that teams made yesterday. Call out a word that has a sound in it from one or
more of the sound groups.
Each contestant must quickly ﬁgure out if their sound group is represented in the word. If so they will hold
up their sign.
+1 for each contestant who did the right thing, holding up their sign or not holding it up.
-1 for each contestant who did the wrong thing, holding up their sign or not holding it up.
Team member scores points in plus or minus column on their desk.
n.b. some words may have more than one sound group
continue with a few words until seated contestants move to the back of the line and the next contestants
take a seat.

Discuss
Before class ends, introduce the Number Wall from the website in Unit 6. Tell students that they will be learning how
to count to 10 in other languages. They can begin to explore this at home.
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Unit 6 - Numbers and Word Comparisons
Lesson 4 - Linguistic Comparison of Numbers
Day 1
Discuss
●
●
●

Linguistics is the study of language.
You are going to look at the numbers 1 - 10, 100, and 1000 in many languages. These can be found on
p.36 and on the Number Wall on the website.
You will compare the words linguistically, looking at the sound groups that are used, to see if there are any
similarities across languages.

Activity
Project the Number Wall. Read through the numbers or click the numbers to hear what they sound like. Discuss the
similarities found as listed below under discussion topics. It may take a few days to go through, copy down, and
compare the twelve numbers in every language.

Discuss
●
●
●
●
●
●
●
●
●
●
●

Take note especially of words that look very different but are really connected because they use a word
from the same sound group. e.g. vier and four, duo and two and zwei (which can make a tsv sound,) septem
and sieben
Look for words that have roughly the same root.
Take note of which languages are similar.
Look for derivatives of any of the words.
Note the languages that have masculine and feminine forms of the number one.
The Romance languages will usually be like Latin, but note when English is similar to the Latin and when it
is similar to German.
Discuss the German inﬂuence on English as well as the Roman inﬂuence on English and refer to the Julius
Caesar story of how conquering affected languages.
Discuss the Greeks'' inﬂuence on the Romans, the Roman conquering of Greece and use of Greek slaves for
pedagogues.
Write the Greek in the Greek alphabet if you can and also transliterate it. Discuss the difference between
transliteration and translation.
All of these languages are connected historically to Indo-European, and so even these languages that look
and sound very different have similarities.
Perhaps even languages that are not connected historically to another root language have similarities in the
way they work as languages. This is what we will look for in our study of the way languages work.

--------------------------------------------------------------------------------------------------------------------------

Homework

Read pages 36-37

Terms

linguistic
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Day 2
Activity
Each student will memorize the numbers 1 - 10 in at least three languages. Give them about a week to learn how to
recite and write the numbers. Everyone will learn Latin, but they may choose the other two languages individually. If
they want to do a language that you have not provided, then just have them bring in a written copy of this language
for you. Call each student up for a private conference about which two languages he or she is choosing. Encourage
them to learn ones they do not already know. Discuss strategies for memorizing. You can test them orally and in
writing and ask them to do a linguistic comparison of the numbers in their three languages.

Play
Play Number Pop to practice numbers in different languages.
--------------------------------------------------------------------------------------------------------------------------

Homework

Play Number Pop
Memorize numbers
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Day 3
Activity
discipulus - discipuli - discipula - discipuli
Review pronunciation of numbers.

Activity
Divide students into groups of three to make their own Number Review board games or card games or computer
games which the rest of the class will get to play to review the chapter.
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 38
Memorize numbers
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Unit 6 - Numbers and Word Comparisons
Lesson 5 - Language in Math
Day 1
Activity
Review p.38
Numbers in math This could be planned with the math teacher and held in the math room. Take every opportunity to
be interdisciplinary. See if they can ﬁgure out that Greek preﬁxes are used to multiply and Latin preﬁxes to divide a
unit of measurement.

Activity
Groups continue to create their Number Review Games.
--------------------------------------------------------------------------------------------------------------------------

Homework

Put ﬁnishing touches on games
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Days 2-5
Activity
Spend a day dividing into groups and playing each other's games.
Next day, take students into hall to test orally on numbers while students continue to play review games.

Play
Spend a day playing Number PowerPoint Review Game in the same way as the Name Review Game in Unit 5.
Next day, Number Test
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UNIT 7

Nouns and Adjectives
9 Days
Lesson 1 - Describing - 1 Day
Lesson 2 - Adjective Placement - 1 Day
Lesson 3 - Latin Nouns and Adjectives - 1 Day
Lesson 4 - Declensions - 2 Days
Lesson 5 - Agreement of Adjectives - 1 Day
Lesson 6 - Adjective Agreement Combinations - 3 Days
Terms

Vocab

Noun

Equus

Adjective

Taurus

Declension

Asinus

Number

Amicus/a

Article

Cibus
Schola
Via
Puella
Femina
Magnus/a
Parvus/a
Bonus/a
Malus/a
Vir
Puer
Nauta
Agricola
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Poeta
Longus/a
Latus/a
Est
Sunt
Et
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Unit 7 - Nouns and Adjectives
Lesson 1 - Describing
Activity
●
●
●
●

Every student sits on the ﬂoor in a circle holding his noun. One student starts by holding up his noun and
describing it with an adjective.
e.g. a student holds up a notebook and says a thin notebook
The student then passes his noun to the next person who describes the noun with a different adjective.
This is not a memory game in which each student tries to remember all of the adjectives. Each student just
has to think of a new adjective to describe the noun.
When everyone has had a turn, the next student will start with his noun. And so on...
Don't accept duplicate adjectives. Make them struggle to ﬁnd something different. They will be amazed at
how many adjectives they know.
If two students have brought in the same object, then pass the two objects together to be described by one
adjective. If everyone has a different object, then create a plural for at least one of the turns.
e.g. the beautiful necklaces, the long necklaces, the shiny necklaces

Discuss
●
●

Even if the noun becomes plural, the adjective does not. In English we do not say the beautifuls necklaces
Deﬁne noun and adjective

--------------------------------------------------------------------------------------------------------------------------

Homework

Prior to lesson:
Bring in a noun, e.g. a pretzel, a brush, no pets
Following the lesson:
Page 39

Terms

noun
adjective
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Unit 7 - Nouns and Adjectives
Lesson 2 - Adjective Placement
Activity
●
●
●
●
●

Finish passing nouns and describing them, but this time limit the types of adjectives used.
All the adjectives must describe some physical characteristic of the noun
e.g. the square box, the blue snake, the gigantic lollipop
All the adjectives must be emotional or subjective ones (how something feels or how you feel about it)
e.g. the sad book, my favorite shoe, the best hamburger
All adjectives must be active, describe the noun as doing something (these can be acted out)
e.g. the jumping ﬂashlight, the singing pig, the writing pencil
All adjectives must be passive, describe the noun as having something done to it (these can be acted out as
well)
e.g. the squashed ball, the tickled Elmo, the pulled wagon

Discuss
Participles are special kinds of adjectives that are made out of verbs / actions. (Unit 15 will cover participles.)

Activity
When the last student is about to take his turn presenting his noun for description, write on the board
This is a...
Now is the beginning of making general observations about language rules. These are sweeping rules that
over-simplify the grammar. We will compare English to foreign languages in general. Of course, we know that
what we are saying does not apply to all foreign languages, nor does it apply to some foreign languages all the
time, but it is a simple way of getting the students to observe some patterns in languages that they may study in
the future that they do not see in English.
and what has been said in the circle, you can make the following observations about nouns and adjectives in English
and compare them to what many foreign languages do.
Observation #1 Adjective Placement
●
●

The adjective comes before the noun
The adjective comes after the noun

Observation #2 Adjective Agreement
●
●

The adjective does not change when the noun changes (becomes plural)
The adjective changes if the noun changes

Try fooling around with a sentence on the board to see what it would be like if it were a foreign language sentence.
Say all of the adjectives after the noun.
e.g. This is a potato brown, round, spotted...
Make it plural. e.g. These are potatoes browns, rounds, spotteds…
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 41-42
Play Leap Frog

56

Unit 7 - Nouns and Adjectives

Lesson 3 - Latin Nouns and Adjectives
Activity
You will need some props representing two of the new Latin nouns. I have a lot of toy frogs and a horse. You could
adjust the vocabulary to ﬁt what props you have, bears/ursae, perhaps, or simply use a discipulus and a discipula.
You are going to act out some Latin adjectives. Do not speak any English.
Put a rana or discipula in the middle of the ﬂoor. Demonstrate that the rana is big compared to another small one,
good compared to a bad one, while you repeat the phrases
rana magna, rana parva, rana bona, rana mala
I usually caress the rana bona and throw the rana mala in the trash can after a good scolding. Exaggerate that one is
big by stretching your arms and using a deep voice while saying rana magna and that one is small by crouching
down and using a high voice to say rana parva.
Repeat all of this using a masculine noun.
Allow the students to ﬁgure out what these news words mean, and ask them not to speak English either until you
are ﬁnished.

Discuss
●
●
●
●
●
●

Write the new Latin adjectives on the board in their masculine and feminine forms and allow the students to
tell you what they mean and what the difference is between the two forms. Use the term gender.
Refer to Observations #1 and #2 pointing out that you were saying the adjectives after the nouns and that
the adjectives changed to masculine forms when you changed to a masculine noun.
Review the list of nouns and add the adjective bonus/bona to each noun.
An adjective has to have masculine and feminine forms if the nouns in a certain language have masculine
and feminine forms.
Add new vocabulary to notebooks. Have students guess the meanings of the nouns by providing clues.
Discuss ways to memorize vocabulary (using derivatives, silly gimmicks)

--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 41-42

Vocabulary
equus
taurus
asinus
amicus
amica
cibus
schola
via
puella
femina
magnus/a
parvus/a
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bonus/a
malus/a
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Unit 7 - Nouns and Adjectives
Lesson 4 - Declensions
Day 1
Activity
Pass the Word
This is a quick three to ﬁve minute game that can be used anytime to start class or to pick up the tempo when things
are dragging.
Everyone stands in a circle and something is tossed, a ball or a frog.
Start by saying a Latin vocabulary word while tossing the ball to a student in the circle. That student catches the ball
and says the translation of the word while tossing it back to you.
Have the ball tossed back to you every time until they are good at this. Then they can say the answer while they
catch the ball and choose a new word while tossing the ball to another student.
You can go from English to Latin or Latin to English. Later this game can be played with changing words from
singular to plural, adjectives from masculine to feminine, subject to direct object forms, anything.

Discuss
●
●
●
●

Write every vocab word, old and new, on an index card and deal cards out to students. Have students come
up to the board one by one and write the Latin nouns. They have to put all of the nouns that end in -a in one
list and all that end in -us in another list.
Deﬁne declension: a group of nouns that have the same endings.
Label the ﬁrst list 1st declension and the second list 2nd declension.
Look again at the list of Latin nouns in the vocabulary section. Instead of identifying them by gender, now
have the students identify them by declension.

Discuss
●
●
●
●

New "weird" vocabulary words
-r is another 2nd declension ending. The words puer and vir are masculine and belong to 2nd declension.
The last three words belong to 1st declension because they have the same endings as the words in that
group, but they are masculine words. (These are exceptions, but it makes the point that there is a difference
between gender and declension.)
An adjective agreeing with any of these new words will have to be masculine.
e.g. vir magnus, agricola malus
They do not look the same, but they agree.

--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 43-44
Declension Table

Vocabulary
vir
puer
nauta
agricola
poeta
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longus/a
latus/a

Term

declension
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Day 2
Play
Play these games together on the projector and then perhaps have time in the computer lab to let students continue
on their own.
Declension Table practice identifying nouns by gender and declension
Bathtub Bubbles choose the correct adjective ending to make it agree with the noun
Leap Frog vocabulary practice
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Unit 7 - Nouns and Adjectives
Lesson 5 - Agreement of Adjectives
Review pages 41-44.

Activity
Act out the same words that you did in Lesson 3, but this time say the phrases as sentences. Again, do not speak
English.
e.g. Rana bona est. Rana mala est. Equus bonus est. etc.
Now make plural sentences.
e.g. Ranae magnae sunt. Equi parvi sunt.

Discuss
●
●
●
●
●

Now ask the students if they ﬁgured out what you were saying.
Write the sentences that you used on the board, and ask them to translate.
Figure out in what ways the adjectives had to change to agree with the nouns they were describing.
Modify Observation #2
Observation #2 Adjective Agreement
English
The adjective does not change when the noun changes.
Adjectives do not become plural or change gender.
Other languages
The adjective changes if the noun changes.
Adjectives agree with nouns in gender ( masculine, feminine) and
number (singular, plural)

●

So they must know four forms for every adjective that they know in Latin:
masc. sg.(bonus) masc. pl.(boni)
fem. sg.(bona) fem. pl.(bonae)

Play
Flip Chart from the website. Students can make a guess orally or in writing before the sentence is ﬂipped to change
its number.

Discuss
●

●
●

Look at one of the basic Latin sentences that is written on the board and at its English translation. Have the
students ﬁgure out what words are missing in Latin that we have supplied in English.
e.g. Rana est bona. The frog is good. It is a good frog.
Look at the chart of articles on p. 46
Articles: deﬁnite (the) and indeﬁnite (a, an) do not exist in Latin. We have to supply them when we translate
into English.
The deﬁnite articles in the Romance languages, however, come from the Latin word for that, ille / illa and
the indeﬁnite come from the number one. o Note that the articles in these languages change gender and
number, as do their adjectives.
English articles do not change gender and number.
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●

Give examples in any languages that you can of article / noun / adjective phrases to show how they ﬁt into
the adjective Rule #2
e.g. el hombre hermoso, la mujer hermosa (Sp.)

--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 45-46

Vocabulary
est
Sunt

Terms

number
article
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Unit 7 - Nouns and Adjectives

Lesson 6 - Adjective Agreement Combinations
Day 1
Review pages 45-46.

Play
Acies - the straight line of battle
Divide the class into three groups. The members of each group sit in acie, in a straight line, one behind the other,
facing the board.
The ﬁrst person from each team goes up to the board, so there are three students at the board.
You will call out a word, a phrase, or a sentence in English, and they will race to write it in Latin on the board. It does
not have to be done as a race. You can assign points for the ﬁrst correct answer or for all correct answers.
Start with a noun and an adjective. They will have to have correct adjective placement and agreement.
e.g. the good school , schola bona
These students go and sit at the end of the line, the line moves up, and the next students take a turn.
Make one change or addition to your original phrase with each turn.
Change it to plural, add the verb ''to be'', change the feminine noun to a masculine noun.
Make noun = adjective sentences and noun adjective = adjective sentences.
e.g. The school is good. The good school is big.
Make a fresh start after ﬁve or six turns have passed.
Tell them the word et = and.
While you are playing in this way, reviewing vocabulary and the grammar that has been learned, slip in these new
agreement combinations, so that in the course of play, they are ﬁguring out new material on their own.
sing. noun + sing. noun = pl. adjective
e.g. Taurus et asinus sunt mali.
masc. noun + fem. noun = masc. pl. adjective
e.g. Discipulus et discipula sunt boni.
While the students are at the board trying to ﬁgure these out, ask leading questions about what genders and
numbers they think they should use for the adjectives.

Discuss
After playing, discuss the new twists to the adjective agreement rule.
Adjective Agreement Combinations
Two singular nouns being described together use a plural adjective.
sg. noun + sg. noun = pl. adj.
Any combination of masculine and feminine nouns being described together use the masculine form of the adjective.
masc. noun + fem. noun = masc. pl. Adj.
--------------------------------------------------------------------------------------------------------------------------

Homework
Page 47

Vocabulary
et
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Days 2-3
page 47 and all information learned for test.

Play
Play Noun and Adjective Review Powerpoint Game
Next day, Unit 7 Test
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UNIT 8

Derivatives
? Days
Lesson 1 - Derivative Requirements - 2 Days
Lesson 2 - Derivative Projects - ? Days (will vary based on class size)
Vocab

Terms

Familia

Derivative

Luna

Stem

Servus

Root

Porta

Base

Liber
Solus/a
Albus/a
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Unit 8 - Derivatives

Lesson 1 - Derivative Requirements
Day 1
Activity
You have used the term derivative already, or you may simply have talked about English words that come from Latin
vocabulary words. This is the formal introduction and deﬁnition of the term.
This unit can be revisited at any time, especially when new parts of speech are introduced.

Activity
Write a simple Latin word on the board, one that the students have not had.
e.g. aqua
Give them ten minutes in pairs to write down as many English words as they can think of that have that Latin word
in it.

Discuss
●
●
●
●

Share the results.
What do all of these words have in common?
- the word aqua
- something to do with water
What must the Latin word mean?
All of these words are called derivatives.

Activity
●
●

Write the word aqua on the board. Box in the ending -a.What is left of the word after the ending is taken off
is called the stem, the root, or the base of the word. (You may decide to choose one term.) Sometimes the
stem of a word is the whole word itself.
Do the same thing to other vocabulary words to ﬁnd their stems.

Discuss
●
●
●
●
●
●
●
●

You can use the stem of a word to create a new word.
This new word will have something to do with the meaning of the original word.
The new word is called a derivative of the original word.
The derivative can be in any other language or in the same language.
Many words in the Romance languages are derivatives of Latin words. Many English words are derivatives
of either Latin or German words.
By looking at how many derivatives of one language are in another language, we can tell how much of an
inﬂuence one culture had on another.
Recall the ways that one culture might inﬂuence another, i.e. conquering, trading
To be a derivative a word must satisfy two requirements:

Must have the stem of the original word somewhere in it

Must have something to do with the meaning of the original word
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e.g. aquarium is a container of water for ﬁsh and plants
--------------------------------------------------------------------------------------------------------------------------

Homework

Page 48-49

68

Day 2 - Finding Derivatives
Activity
●
●
●
●
●
●

●
●
●

Give each student a Latin word.
Have each student locate the stem of his Latin word by taking the ending off. Help them with -er words.
The ending will not come off, but the -e- may be dropped. Tell them that sometimes the stem gets altered
slightly in derivatives.
Put English and foreign language dictionaries around the room on the ﬂoor or use etymology links on the
Prima Lingua website.
Have each student make a list of as many derivatives of this Latin word as possible. This will probably take
more than one day.
You might want to make a requirement to have derivatives in English, French, Spanish, and Italian.
By looking in dictionaries they will ﬁnd derivatives that have the stem at the beginning of the word. They
may be able to think of some that have the stem in the middle or at the end of the word.
In their notebooks they should
- list the derivative
- underline the stem of the original Latin word in it
- write a deﬁnition (their own, if possible) of the derivative to prove that it has something to do with the
meaning of the original Latin word.
e.g. library = a place where books are kept
Explain that some students may have a particularly rich word that will have many derivatives, and others
may ﬁnd only two or three.
Some good words to use: mater, pater, amicus, liber (libr- = book), liber (liber = free), discipulus, magister,
schola, familia, luna, magnus, bonus, malus, longus, solus, albus, terra, servus. verbs: porto (to carry), rego
(to rule), duco (to lead), fero (to bear, bring), mitto (to send).
Add new words to vocabulary list.

Vocabulary

familia
luna
servus
porta
liber
solus/a
albus/a
Terms

derivative
stem
root
base
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Unit 8 - Derivatives

Lesson 2 - Derivative Projects
Activity
The students illustrate their derivatives. They could make a mobile or a poster or better yet, let their imaginations run
wild. The illustration should have something to do with the meaning of the word and must have the derivatives in
some way emanating from the original word. The old standard is the original word on the trunk of a tree and the
derivatives as the branches. Have them create new ideas along this theme.
Derivatives, deﬁnitions, underlined stems, and the original word should all be included.
Give them the opportunity to work on this in class and at home. Stress that this is one of their major projects for the
year.
Spend a few days sharing completed projects with the class and going over a few of the derivatives they found. e.g.
each student''s favorite ﬁnd or most surprising derivative Students should ﬁll in pages 50-51 with a derivative from
each classmate''s project.
This could be done as the projects are presented or in a ''viewing session'' before or after presentations.
Ideas of good projects that my students have created:
●

●
●
●
●

familia: a dinner table scene with the word familia written on the main platter in the middle. Table settings
made with buttons for dishes, dried pasta on the plates, complete with little chairs which each held a
derivative. Chairs were color-coded for the language of the derivative, and deﬁnitions were written on seat
cushions.
magnus: little toy people ﬁgures each holding a magnifying glass made out of toothpicks and cellophane.
The magnifying glasses are looking at the type-written words. The derivatives are written in large letters as
they are being magniﬁed and the deﬁnitions are written in smaller letters.
luna: mobile of stars hanging from a moon. stars are color-coded by language and have derivatives on the
front and deﬁnitions on the back
mitto: a sack of mail. envelopes are color-coded by language on the stamps, derivatives are written where
the address would be, inside the envelopes are the deﬁnitions of the derivatives
servus: student dressed as a waiter with a name tag reading ''servus,'' carrying a tray with different items,
each of which has a derivative and deﬁnition.

--------------------------------------------------------------------------------------------------------------------------

Homework

Page 41-42
Play Leap Frog
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UNIT 9

Noun and Verb Functions
14 Days
Lesson 1 - Transitive and Intransitive Verbs - 1 Day
Lesson 2 - Subjects and Direct Objects - 3 Days
Lesson 3 - Inﬂections and Word Order - 1 Day
Lesson 4 - Nominative and Accusative Cases - 1 Day
Lesson 5 - Verb Inﬂections - 2 Days
Lesson 6 - Linking Verbs, Predicate Nominative - 6 Days
Vocab

Terms

Videt

Verb

Pulsat

Transitive

Portat

Intransitive

Vocat

Subject

Habet

Direct object

Laborat

Function
Inﬂection
Inﬂected language
Case
Nominative
Accusative
Predicate Nominative
Linking Verb
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Unit 9 - Noun and Verb Functions

Lesson 1 - Transitive and Intransitive Verbs
Activity
●
●
●

●

●
●

All students sit in a circle on the ﬂoor.
Give them a prop. (I use one of my stuffed frogs. It is helpful if you have a prop that is a word they know in
Latin to use for these types of exercises.)
Ask each student to make the frog do something. As they are making the frog go through the motions, they
are saying the noun-verb phrases.
e.g. the frog hops -or- the frog is hopping
the frog eats -or- the frog is eating
As each student takes a turn, write his verb on the board in its inﬁnitive form.
e.g. to hop, to eat
But write the verbs in two unmarked columns, transitive in one list and intransitive in another. Do not tell
the students what you are doing.
(This can get tricky because so many intransitive verbs can be used as transitive verbs as well. Write them
up the way the students are using them; you can talk about altering them later.)
If the verb "to be" comes up, write it in a third column.
Go around the circle as many times as you want until you have a good list of each type of verb.
Tell the students there is a difference between the two lists of verbs, but make them ﬁgure it out by asking
you questions.
After someone comes to the conclusion that one list does the action to another object and the other list
does not, follow up with this discussion:

Discuss
●
●
●
●
●

A verb is usually an action word.
Some verbs do their action to another object. These are called transitive verbs.
You can ask the question What? after a transitive verb.
e.g. The frog loves what?
Transitive has the word trans = across in it. Think of the transitive verb as crossing over to something else. It
needs something else to complete it.
The other verbs are intransitive verbs. They do not cross over to anything else, nor do they need another
object to complete the phrase. They do not do their actions to something else. They can stand alone.
e.g. The frog jumps. You may want to ask the question where? after this but you do not need a what to
complete it. (This is when the students ﬁgure out that if you say ''the frog jumps the fence'' you are creating
a what. Explain that some intransitive verbs can be used as transitive verbs.)

--------------------------------------------------------------------------------------------------------------------------

Homework
Page 52-54

Terms

verb
transitive
intransitive
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Unit 9 - Noun and Verb Functions
Lesson 2 - Subjects and Direct Objects
Day 1
English grammar is somewhat abstract. We have to ﬁgure out what subjects and direct objects are without many
clues. By looking at the inﬂections used in Latin, they will be able to see more clearly what the different functions of
these nouns are. They will then be able to transfer this to less inﬂected languages. Inﬂections are handy tools we can
use to mark the differences.

Activity
Write the headings Transitive and Intransitive on the board. Invite students to come up and write verbs under the
appropriate columns.
Choose a verb from the intransitive column and make a sentence.
e.g. The bird ﬂies.
Draw the shape of a cloud around ''the bird'' and a squiggly line under the verb ''ﬂies.''
Choose a verb from the transitive column and make a sentence.
e.g. The bird eats a worm. Use the same symbols for subject and verb and add a box around ''a worm.''

Discuss
●
●
●
●

The noun that does the action is called the subject.
The noun that receives the action or has the action done to it is called the direct object.
Transitive verbs take direct objects and intransitive verbs do not.
The function of a word is the role it plays in a sentence. A noun can have the function of being a subject or a
direct object in a sentence.

Review homework pages 52-54

Activity
The same circle activity from Lesson 1 but this time make your prop, the frog, the direct object. Actions will be done
to the frog this time.
e.g. I am kissing the frog. Everybody hits the frog.
●
●

First time around the circle: the students pass the frog so that each person can do an action to the frog.
Second time around the circle: the frog becomes the subject again, but each student becomes the direct
object on his turn.
e.g. The frog kisses me. The frog bites me.

Discuss
●
●
●

The role of the frog and the student changed.
The same word can be a subject at one time and a direct object at another.
Write some of the sentences from the circle on the board and have students draw the symbols around the
subjects and direct objects.

--------------------------------------------------------------------------------------------------------------------------

Homework

73
Pages 55-56

Terms

subject
direct object
function
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Days 2-3
Over the next two days, allow time to let this new material sink in, and do some of the following:
Review pages 55-56.
Play Sentence Swiper from the website.
Offer a practice quiz with a few English sentences to identify the type of verb and two functions of nouns. Or try one
of the following activities:

Activity
●
●
●
●

Have one student stand at the front of the room.
Another student calls out two random English nouns and decides that one will be a subject and the other
will be a direct object.
e.g. subject - elephant, direct object - pizza
The ﬁrst student must make up a sentence using these two nouns in these roles.
e.g. The elephant squashed the pizza when he stood on it.
After a few turns making up sentences, make it more difﬁcult: they cannot begin the sentence with the
subject. Show them how to add more detail.
e.g. One day early in the morning, a pink elephant squashed the mushroom pizza when he stood on it in the
kitchen.

Activity
●
●
●
●
●
●
●
●
●

Give each student a blank piece of paper with no lines.
Have them tear or cut the paper into 6 pieces.
Ask them to write a different noun on four of the pieces.
Put three large cards on the ﬂoor at the front of the room facing the students.
The cards say the following:
SUBJECT - VERB - DIRECT OBJECT
Ask the students to put two of their noun slips of paper face down under the sign SUBJECT and the other
two nouns face down under DIRECT OBJECT.
Have them write one intransitive verb and one transitive verb on their remaining slips of paper and place all
of them under the sign VERB.
Each student takes a turn, one at a time, coming up and choosing a piece of paper from the subject pile and
the verb pile. Now the student has to decide if he has a transitive verb or not. If he has chosen one that
could be either, he can decide which he wants it to be.
If a transitive verb is chosen, he must pick a direct object. If it is intransitive, then he should not pick a direct
object paper. Encourage them to ask the question what? after the verb to ﬁgure it out.
The student now has to make up a sentence with these words in these functions. write it on the board, and
diagram it using the cloud, line, and box symbols (or whatever visual symbols you want to use for
diagramming).

(Do this for as long as their interest holds. I have had students play this game for two days until all of the pieces of
paper were used.)
--------------------------------------------------------------------------------------------------------------------------

Homework

Sentence Swiper
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Unit 9 - Noun and Verb Functions
Lesson 3 - Inﬂections and Word Order
Activity
Act out these basic Latin phrases illustrating the subject and direct object inﬂections - no English until it is discussed
afterwards. Use only the verb amat in every sentence, because you want the emphasis to be on the changing
endings of the nouns. Although they do not know any Latin verbs, they will quickly ﬁgure out that amat means loves
when you kiss your classroom prop - my frog.
Use sentences like the following:
Magistra amat ranam.
Discipula amat ranam.
Discipulus amat ranam.
Motion for them to copy your action, kissing the frog.
Rana amat magistram.
Rana amat discipulam.
Rana amat discipulum
They will have expected this change, that the subject is now the frog, since you have changed the word order. Now
make the frog kiss the students and yourself.
Now start playing with word order to see
Ranam amat magistra.
Ranam amat discipula.
Ranam amat disicpulus.
If they pick up on the different endings. Lead them into ﬁguring out that the ending on the noun, not the position, is
dictating whether the word is doing the loving or not.
Conclude as always by writing the sentences on the board for them to see what you have been saying and to
verbalize what they have ﬁgured out.

Rule #3

Word order

English

Word order matters

Latin

Word order does not matter. The endings on the words matter.

Discuss
●
●
●

Subjects in Latin use the endings -a and -us / -r.
When a noun changes its function in a sentence to direct object, it changes its ending.
Take off the -a and replace it with -am for 1st declension words.

76
●

Take off the -us and replace it with -um for 2nd declension words. (Leave on the -r.)

Activity
Write the words rana amat magistram on separate cards and put them on the ﬂoor. Ask the students to translate.
Now switch the positions of rana and magistram. Ask them to translate. The translation should not change. Now
move the cards to silly places around the room. Make the point that it does not matter where those two nouns go; as
long as they have the same endings, the sentence means the same thing.

Discuss
●
●
●
●

The different word endings are called inﬂections.
Languages that use a lot of endings on the words to show their functions are called inﬂected languages.
Many of the Romance languages are much more inﬂected than English but not as inﬂected as Latin.
Word order has varying degrees of importance depending on the degree of inﬂection.

--------------------------------------------------------------------------------------------------------------------------

Homework
Pages 57

Terms

inﬂection
inﬂected language
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Unit 9 - Noun and Verb Functions

Lesson 4 - Nominative and Accusative Cases
Draw two suitcases on the board: one to hold all the endings that are for subjects, the other to hold the new direct
object endings. ( n.b. we are not learning the plural endings for direct objects.) THe suitcases will be named the
Nominative Case and the Accusative Case to make the point that the case is a way to group endings that show the
functions of the nouns.

Discuss
●
●

●
●

Latin nouns belong to the same group, the same declension, if they have the same endings.
So all the words that attach -a for subjects and -am for direct objects belong to 1st declension.
All the words that attach -us / -r for subjects and -um for direct objects belong to 2nd declension.
The endings themselves belong to groups based on their functions.
All endings that are used for subjects (-a and -us / -r) are in a group
and
all endings that are used for direct objects ( -am and -um) are in a group.
These groups are called cases.
The case for subjects is called the nominative case.
The case for direct objects is called the accusative case.

Functions

Subject

Direct object

does the action

has the action done to it

nominative case

accusative case

1st declension -a (-ae)

1st declension -am

2nd declension -us / -r (-i)

2nd declension -um

Activity
Assign a Latin noun to each student. (They know about 25 nouns at this point.)
The student writes the subject form/nominative case on one side of a piece of paper in big letters and the direct
object form/accusative case on the other side.
You make up a sentence in English using nouns you know they have. Again use only the verb to love.
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The students who have the nouns that you used in your sentence come forward and put their piece of paper on the
ﬂoor next to the verb amat. They will have to decide if their noun is being used as a subject or direct object, and they
will have to decide which form of their noun to put face up.
It does not matter where they put their noun because the word order does not matter.
Ask them questions about the case, declension, and function of their nouns.
Try more complex English sentences in which the subject is not the ﬁrst word in the sentence or use other verbs.
--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 58-59

Terms

case
nominative
accusative
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Unit 9 - Noun and Verb Functions
Lesson 5 - Verb Inﬂections
Day 1:
Review homework pages.

Activity
Introduce the new verb vocabulary with charades. Act out basic sentences using these new verbs instead of just
amat. Or just have students guess deﬁnitions.
Next make some subjects plural and change the ending on the verb to -nt. Conclude by writing some of these
sentences on the board for them to ﬁgure out the difference between -t and -nt as verb endings.

Discuss
●
●
●
●
●
●

Where have these verb endings been seen already?
est and sunt
Endings on verbs are also called inﬂections.
What is the difference between the verb inﬂections -t and -nt?
singular and plural subjects
Just as an adjective has to agree with a noun, a verb has to agree with its subject in number. If there is a
plural subject doing the action, the ending on the verb must be plural.
The number and gender of the direct object are not connected in any way to the number and gender of the
subject or the number of the verb.
Does the ending on the English verb change when the subject becomes plural?
He has / they have; she sees / they see

Activity
Put three cards on the ﬂoor with the words agricola habet asinum, one on each card.
Ask the students to translate.
Now take away the subject card.
Tell them this is a complete sentence. Ask them to ﬁgure out the translation.
He has a donkey.

Discuss
●
●
●
●
●

When there is no visible subject, nothing in the nominative case in Latin, the subject is hidden in the verb
inﬂection.
-t means the subject is one singular person, he, she, or it
-nt means it is plural people, they
amat can mean he loves, she loves, it loves, or just loves if there is a separate word for the subject there
Figure out if you want to use he, she, or it from context, or choose one if there is no context.

Add again to the adjective agreement rule:
Rule #2

Adjective agreement
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English

The adjective does not change when the noun changes. Adjectives do not become
plural or change gender.

Foreign
languages

The adjective changes if the noun changes. Adjectives agree with nouns in gender
( masculine, feminine) and number (singular, plural) case ( nominative, accusative)

Rule #4

Subject- verb agreement

English and
foreign
languages

The adjective changes if the noun changes. Adjectives agree with nouns in gender
( masculine, feminine) and number (singular, plural) case ( nominative, accusative)

--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 60-61

Vocabulary
videt
pulsat
portat
vocat
habet
laborat
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Day 2
Activity
One student comes up to the board and writes a word in Latin:
any part of speech, any form.
Another student adds a word: a verb, an adjective to agree with a noun, a direct object for a verb, etc.
Continue to have students add a word at a time. When a good, elaborate sentence is built have them add things that
will cause other changes to be made.
e.g. add another subject and change the verb to plural change a noun to one from the other declension and change
adjectives to agree
Try doing a similar sentence in English, adding a word at a time, but this time drill the students on what the function
or number or part of speech is of the word they are adding. Ask them what case it would be in Latin or what
inﬂection it would use.

Discuss
●
●
●

the degree of inﬂection of Latin versus that of English
when looking at a Latin sentence, how simple it is to pick out the different functions of the words by looking
at their endings
the dependence on word order and the meaning of the sentence to ﬁgure out the function of the words in
English.

(Do this for as long as their interest holds. I have had students play this game for two days until all of the pieces of
paper were used.)
Review homework pages
Now is a good time for a quiz on functions.
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Unit 9 - Noun and Verb Functions

Lesson 6 - Linking Verbs, Predicate Nominative
Day 1
Discuss
●
●
●
●
●

What type of verb is est / sunt? It is not doing an action either alone or to something else; so it is neither a
transitive nor an intransitive verb.
This verb, the verb to be, explains that one thing is equal to another.
The girl is a student. The girl = a student.
They are small. They = small.
This type of verb is called a linking verb, because it links the subject to something equal to it.
Just as the two things on either side of an equal side must be equal in math, so in language they must be
equal. If the subject is in the nominative case then what it equals on the other side of the linking verb must
be in the nominative case.
This type of nominative that comes after a linking verb is called a predicate nominative.

Functions

Subject

Direct object

Predicate nominative

does the action

has the action done to it

equals the subject

nominative case

accusative case

nominative case

1st declension -a

1st declension -am

1st declension -a

2nd declension -us / -r

2nd declension -um

2nd declension -us / -r

Activity

Practice diagramming three types of sentences:
Transitive verb: cloud, wiggly line, box (for subject, verb, direct object)
Intransitive verb: cloud, wiggly line (for subject, verb)
Linking verb: cloud = cloud (for subject = predicate nominative)
Practice diagramming some simple sentences in Latin.
--------------------------------------------------------------------------------------------------------------------------

Homework

83
read page 62

Terms

linking verb
predicate nominative
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Days practicing with all the new information
Day 2
Activity
Divide students into groups of three to write a skit entirely in Latin that they will act out for the class.
This works best if you tell them to write the script for one of them to narrate as the others act it out, since they can
only write in 3rd person.
They may only use words they know. It should be a creative use of all three types of sentences.
The skits will be simple but can be very funny.
Spend a few days working on skits in class, maybe typing up and illustrating the script, practicing the performance,
and ﬁnally a day of performances for the class.

Day 3
Activity
Complete pages 63-65 in class in pairs. Travel and correct and then review as a class. Some of this may be assigned
for homework in preparation for this class.

Day 4
Activity
Play the game ACIES (see Unit 7 Lesson 6 ) but this time with the variety of sentences and functions and vocabulary.

Day 5
Play
Strip Sentence Game Cut the attached papers into strips. Line strips up on a table or ﬂoor in the classroom.
Students work in pairs, come and grab the ﬁrst sentence strip, run back to their seats and answer all the questions
about the underlined word.
One team member runs up to you, positioned at a desk in the front of the room to correct it. They will need to form a
line as you work quickly.
Assign two points if all answers are correct. Send them back to ﬁx anything wrong. 1 point when everything is
eventually correct.
Then they work to translate the sentence and again run it up for correction.
Again 2 points for correct the ﬁrst time and 1 point when it is eventually correct.
Tips: students may not move to next strip until the ﬁrst is correct.
One strip at a time. No using books or notes.
If they are absolutely stuck, start giving hints.
The point is instant feedback, everyone is working, they work till they get it correct.
No more than two people working together.

Day 6
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Play
Quiz Show on the website Put students in teams. They come to the front of the room and sit in chairs/desks facing
each other. After they choose a character for their round of questions, they should discuss which answer they will
choose out loud so the class can hear. Then they can click on the multiple choice answers until they get it correct.
The game will score points for each team. They can then use this game to review at home for the test. You can edit
Quiz Show and add it to any unit with your own questions.
--------------------------------------------------------------------------------------------------------------------------

Homework

Pages 63-65

86

UNIT 10

Parts of Speech
? Days
Lesson 1 - Vocabularies Change - 1 Day
Lesson 2 - Multicultural Language - 1 Day
Lesson 3 - Changing Functions of Words - 1 Day
Lesson 4 - A Common Characteristic of Languages - 1 Day
Lesson 5 - The Eight Parts of Speech - 1 Day
Lesson 6 - Sufﬁxes on Parts of Speech - 1 Day
Lesson 7 - Parts of Speech Game - 1 Day
Lesson 8 - Parts of Speech Project - ? Days
Vocab

Terms
Parts of Speech
Preposition
Adverb
Conjunction
Interjection
Pronoun
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Unit 10 - Parts of Speech

Lesson 1 - Vocabularies change
You will arrive at a study of what the parts of speech are by looking at the two themes which are subdivisions of this
unit. Refer to these two themes throughout the year, looking for other ways in which languages change and for other
things that are common to many languages. This unit will also serve as an introduction to units involving individual
parts of speech and preﬁxes and sufﬁxes.

Discuss
●
●
●

We all have changed in some way over the last year / month / vacation. Tell us something that has changed
about you, and whether you think it was a change for the better or not. (You might want to limit it to things
that are not physical.)
Vocabularies change too. As you grow older you use different words / more words.
This happens to cultures too. Words change meaning, and new words are added to a culture''s vocabulary.

Activity
●
●
●

Have students form groups to think up lists of words in the following categories. Then write them on the
board to discuss.
Think of words that probably did not exist 200 years ago. (e.g. television, bicycle)
(Point out that even though these things did not exist in ancient times, some of the words for them come
from ancient words.)
Think of words that do not mean the same as they did to your grandparents. (e.g. gay, printer)

Discuss
●
●
●
●

What causes changes in vocabulary over time?
e.g. new technology, inventions, different customs
How do changes in vocabulary spread?
e.g. computer, newspapers, songs, word of mouth
Do changes spread faster today than 2000 years ago? Why?
Do you think languages will change more and more quickly in the future?

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 66-67
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Unit 10 - Parts of Speech

Lesson 2 - Multicultural language
Discuss
●
●
●

What will English be like in 3000 years? Will it still be in use and called English? Will all of the dialects
become so different that they are all named different languages?
Will all languages meld together into one or will there be even more languages in the world?
Review the Indo-European and Romance language trees. Can you use these trees as evidence that
languages are constantly evolving and that more and more languages are always being created?

Activity
●
●
●
●

With this exercise examine how languages change by adopting words from other cultures.
List on the board what everyone's favorite food is - no duplicates.
Circle ethnic dishes.
e.g. lasagne, tacos
How many cultures are represented both with the dishes and with the origins of the words.
e.g. lasagne - Italian dish and word
ﬁlet mignon - French words

Discuss
●
●
●
●
●
●

Our language seems to be multicultural. Languages mix when cultures mix, and vocabularies grow.
Summarize: how languages can change
new languages / dialects can form from old ones
new words can be added to a vocabulary
words can change their meaning
words can be adopted from another culture

(Show them how to look for the derivation of a word in the dictionary and where the list of abbreviations of
languages is for the homework. Shown on p.69)
--------------------------------------------------------------------------------------------------------------------------

Homework
page 68-69
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Lesson 3 - Changing functions of words
Activity
Follow up from the homework. Put a dictionary between two students and have them look up some of their own
commonly used English words to ﬁnd the derivation. Share them with the class.
Have all of the pairs look up the word beauty. What is the derivation?
Now ask them to look before and after the word beauty in the dictionary to see if it changes into words with different
functions.
e.g. beautiful, beautify

Discuss
●
●
●
●

Words within a language can change their endings to be used in different ways. We can change the noun
beauty into the adjective beautiful to describe a noun or into the verb beautify to do an action.
These different forms of a word are different parts of speech. Each part of speech has its own function.
Dividing words into different parts of speech is the most basic way of starting to look at what words can
do, what their different roles are in a sentence.
Almost every language divides all of its words into the same parts of speech, and so this is one of the most
basic things that languages have in common - the parts of speech - the building blocks of grammar.

--------------------------------------------------------------------------------------------------------------------------

Homework
pages 70
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Unit 10 - Parts of Speech

Lesson 4 - A common characteristic of languages
Activity
●
●
●

Make a list of what we all have in common on the board - characteristics and habits.
e.g. We all eat. We all wear clothes.
Find differences within the commonalities.
e.g. We all have hair, but some have brown, blond or straight, curly or long, short.
Call three students up to demonstrate different hair types. Then give each student a sign to hold with the
name of a language on it.
e.g. Portuguese, Swahili, Dutch

Discuss
●
●
●

Languages are like us; they have common characteristics and habits but individual ways of doing things.
The common characteristic of languages that we will now study is the parts of speech.
Once you know what they are in one language, you will know what they are when you study another
language.

Activity
●
●
●
●
●
●

Tell them that you are going to perform an experiment on one of them without warning.
Ask one student to tell you about his/her last weekend or vacation or birthday.
As the student is talking freely, copy on the board what he says verbatim, ums and all, until you run out of
space.
Ask the students to pick out the nouns, and erase them from the board. Read what is left. The facts are
gone.
Erase all of the verbs. The action is gone. Erase the adjectives. The description is gone.
What is left? Identify the parts of speech of the remaining words, trying to ﬁgure out what function each is
performing.
noun - adjective - preposition - pronoun - conjunction - adverb - verb - interjection
( perhaps do articles separately as a special type of adjective)
Show students how amazing it is that in their ordinary daily speech, they regularly use all of the parts of
speech.

--------------------------------------------------------------------------------------------------------------------------

Homework
page 71

Terms

parts of speech
preposition
adverb
conjunction
interjection
pronoun
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Unit 10 - Parts of Speech

Lesson 5 - The eight parts of speech
Activity
●
●
●

Review the list of the parts of speech.
Give a few examples of each part of speech.
As a class write a sentence that has every part of speech in it.

Project the chart from page 73 and think up answers as a class. Have the students either ﬁgure out or make up a test
they can use to determine the part of speech of a word. These are some of the tests my students have developed.
(Some parts of speech will be covered in detail in later units. There is no need to get complicated here.)

Part of
speech

Example

Function

Test

noun

frog

person, place,
thing

the ______, or
starts with a
capital letter

verb

to drink, to
be

action or state
of being

you can do it

adjective

happy

describes a
noun

She is _____.

pronoun

he, who

replaces a
noun

you can put it
in the place
of a noun
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preposition

under,
between

starts a phrase
that describes
"where" (to
simplify
matters)

answers the
question
"Where?"

adverb

slowly, very

describes how
verbs are
done;
describes
other
adjectives and
other adverbs

answers the
question
"How?"

conjunction

and, but

connects parts
of sentence or
parts of
speech

are there two
things being
connected?

interjection

oh, yes

exclamation

not
connected
with any
other
function of
sentence,
separated by
commas

--------------------------------------------------------------------------------------------------------------------------

Homework
page 72
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Unit 10 - Parts of Speech

Lesson 6 - Sufﬁxes on parts of speech
Activity
●
●

●

Working with a partner, students complete p.74.
Have them group the sufﬁxes by parts of speech.
e.g.
nouns: -ness, -tor, -or, -er, -ment, -tion, -y
verbs: -ate, -en, -ire, -fy
adjectives: -ful, -ous, -able, -ary, -ing (brieﬂy review participles)
adverbs: -ly
Run words like friendly and cowardly vs. bravely and angrily through the parts of speech tests. ''She is
cowardly,'' but not ''She is bravely.''

Discuss
●
●

●

By changing the endings of words we can make different uses for words. We can then express ourselves
with greater variety.
In highly inﬂected languages, such as Latin, when we change the inﬂection of a word, we can change its
gender, number, function in a sentence, etc.
In English and many other languages when we change the ending of a word, when we use a different
sufﬁx, we can change the whole part of speech of the word.
You can ﬁgure out some other information, other than what the part of speech is, by looking at the sufﬁxes.
e.g. -tor, -or, -er refer to people
-ness is a noun that has been made from an adjective
-tion is a noun that has been made from a verb

Generate some lists to test these patterns.
--------------------------------------------------------------------------------------------------------------------------

Homework
page 75
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Unit 10 - Parts of Speech

Lesson 7 - Parts of speech game
Activity
Write each of the following words on an index card. Place cards face up on the ﬂoor.
admire - administer - breath - narrate - dictate - move federation - produce - candidate - capital - captive - pass
glory - favor - divide - dominant - fear - hand - inclined - fright
●
●
●
●

Students are in groups of three with blank paper and pens.
Teams make a name for themselves and write it on the board. This is where they will keep track of their
points.
Follow directions for game on p.76. They should have this open to follow as they play.
Follow up by sharing results as a class.

--------------------------------------------------------------------------------------------------------------------------

Homework
page 77
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Unit 10 - Parts of Speech

Lesson 8 - Parts of speech project
If you have access to the video Grammar Rock from Schoolhouse Rock, use it as a prelude to this project.

Project

Students do this project with a group. The size of the groups will be determined by your class size, since you need
eight groups, one for each part of speech.
The members of each group are going to be the spokesmen for their part of speech and will create an advertising
campaign for their parts of speech.
They can make a commercial, a video, a jingle, a booklet, an action dance, etc. in which they explain the function of
their part of speech and give many examples. Their goal is to inform and persuade their audience that their part of
speech is the most useful one. The rest of the class can be investors and invest money in each of the projects as they
are presented.
These projects can take a few days of class time, and it will also take a few days for every group to act out or present
their ﬁnal products.
This is a major project and again encourage their creativity. Some group make ﬁve or six different parts of their
advertising campaign and this gives everyone in the group something to do.
--------------------------------------------------------------------------------------------------------------------------

Homework
project
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UNIT 11
Pronouns
7 Days

Lesson 1 - Different Types of Pronouns - 1 Day
Lesson 2 - Subject and object forms of pronouns - 2 Days
Lesson 3 - Conjugating with pronouns - 1 Day
Lesson 4 - Foreign language pronouns - 2 Days
Lesson 5 - Common pronoun mistakes - 1 Day
Vocab

Terms
Personal Pronoun
To Conjugate
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Unit 11 - Pronouns

Lesson 1 - Different types of pronouns
Discuss
●
●
●
●

Introduce the derivation of the word pronoun by starting class with a seemingly unrelated controversial
topic.
e.g. wearing uniforms to school, having separate schools for boys and girls.
After a short discussion, ask for a vote. Who is pro and who is con, contra, or anti
Now that they know what pro means, ask what pronoun means.
Something that stands for a noun, in place of a noun.
Ask them to think of what they would say in the following situations.
You are telling a story about Bob. Bob did this. Bob did that. Bob did the other thing. Would you keep
repeating Bob, or would you use a pronoun?
You are talking to a baby, trying to teach him names. Mommy loves Douglas. Mommy and Daddy love
Douglas. As the child grows older, would you continue to use the names, or would you substitute pronouns
for the names. I love you. We love you.

Activity
●
●
●

●

Pairs of students write two English sentences to share with the class. There should be at least four nouns,
people and things, in each sentence.
Ask students in turn to come forward to write a sentence on the board.
Play with the sentences, taking out nouns and replacing them with pronouns. Generate a list of personal
and interrogative pronouns.
e.g. The girl and her family ate spaghetti with meatballs for dinner.
She and they ate it for dinner.
Who ate what with what for what?
Make up some of your own sentences to show how reﬂexive and relative pronouns stand for nouns. Choose
whether or not you want to introduce them to the terms reﬂexive, relative, interrogative, and personal at this
point. This unit is mainly about personal pronouns. Interrogative pronouns will be brought up again in the
unit on interrogatives.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 79-81
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Unit 12 - Pronouns

Lesson 2 - Subject and object forms of pronouns
Day 1:
Activity
1 sg.

1 sg.

2 sg.

2 sg.

3 sg.

3 sg.

1 pl.

1 pl.

2 pl.

2 pl.

3 pl.

3 pl.

●
●

●
●

Whenever a personal pronoun is mentioned from the homework, put it on the board in the list. Put subject
forms in the ﬁrst list and object forms in the second but do not label the lists. Keep asking for sentences
until you have ﬁlled in the list, but do not tell them what you are doing.
Before class write the subject forms of the personal pronouns on 8" x11" cards or poster board. Write the
object forms on the backs of the cards.
I - me
you - you
he - him
she - her
it - it
we - us
you pl. - you pl.
they - them
Put two chairs in the front of the room, facing the rest of the class. One is for you. Choose a student to sit in
the other. Keep the I - me card for yourself. Give the we - us card to the student sitting next to you in the
front of the class. Hand out the rest of the cards to other students.
You are going to recreate the activity you did with your class prop ( my frog) when you introduced subjects
and direct objects. People with cards will do an action to the frog, such as hit the frog, while you narrate.
First hit the frog yourself. I am hitting the frog.
Have your partner join you in hitting the frog. We are hitting the frog.
Give the frog to the two people holding the they card. They are hitting the frog.
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●
●
●

Talk directly to the person holding the you card. You are hitting the frog.
Have a book hit the frog. It is hitting the frog.
Have people hold up their cards as you narrate the sentences.
Now change the action. Walk around to the people with the cards and make the frog hit them.
Ask them to turn their cards over as you narrate the new sentences.
The frog is hitting me.
The frog is hitting him, her, them, us, you, it.

Discuss
●
●
●
●
●
●
●

The two sides of the cards are performing different functions. One side was a subject, the other was an
object form of the same word.
These are called personal pronouns.
English is an inﬂected language too.
Some pronouns look as if they have come directly from the Latin accusative case: him, them.
In English we use the predicate nominative after linking verbs too, so we have to use the subject form of a
pronoun after the verb ''to be.''
e.g. This is she.
We memorize the subject pronouns in the order and label them 1st person singular to 3rd person plural.
Give examples of a book written in the 1st person or a person who speaks only in the 3rd person, like Elmo.

--------------------------------------------------------------------------------------------------------------------------

Homework

page 82-83
memorize subject pronouns in order

Terms

personal pronoun
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Day 2:
Discuss
PowerPoint game
Put cards of pronouns from last lesson on the ﬂoor. Play in teams or just individually.
Display a sentence from the PowerPoint. The team has to ﬁnd the correct pronoun from the pile of cards that is
named by person and number in the sentence. They can run and hold them up to the screen.
Instead of using this PowerPoint game, you could have teams write their own sentences and label blanks with
person and number. You can check as they write them, write the PowerPoint on the spot in class, and play the game
at the end.
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Unit 11 - Pronouns

Lesson 3 - Conjugating with pronouns
Discuss
The following lesson is all outlined in the attached PowerPoint and also on pp.84-85. Refer to charts of conjugations
in these two places.
●
●

Have a student name all of the subject forms of the personal pronoun. List them on the board in order with
the labels 1 sg. - 3 pl.
If these are subjects, then they must be able to do verbs. Write the verb ''to see'' after each pronoun.

1 sg.

I see

2 sg.

you see

3 sg.

he see

1 pl.

we see

2 pl.

you pl. see

3 pl.

they see

●
●
●
●
●

This is called conjugating: joining together in a list all of the people who do the verb. It is from the same root
as conjunction.
If you were to write a story in the 3rd person, you would use he, she, they. A story in the 1st person would
use I, we.
One of the conjugated forms of ''to see'' has a different ending: 3sg.
What would happen if you took away the personal pronouns from the conjugation? You would know that
sees is 3 sg., but you would not know who was doing the other forms. The pronoun tells us who the subject
is.
Conjugate the verb ''to be'' on the board. "I am" to "they are." Take away the pronoun. Only the form am is
unambiguous.

Conclusion: the subject pronouns are completely necessary when conjugating an English verb to tell who is
doing the action.
Conjugate videre in Latin using the Latin personal pronouns.
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1 sg.

video

2 sg.

vides

3 sg.

videt

1 pl.

videmus

2 pl.

videtis

3 pl.

vident

What happens if you take away the pronouns? Nothing. They are not needed. They are used only for emphasis.
Conclusion: Latin is highly inﬂected. English is only slightly inﬂected.
Conjugate the verb ''to see'' in Italian, Spanish, French, and German. Underline the inﬂections.
●

●
●

In Latin, Spanish, and Italian the verbs forms all have different endings, so if the pronoun were not there,
you would still be able to see that different people are doing the verb. The subject is in essence built into the
inﬂection.
In these languages, using personal pronouns as subjects is not necessary.
In German and English, some of the forms have identical endings, so there would be confusion about who is
doing the action if there were no personal pronoun.
In these languages, using personal pronouns is necessary.
In French, almost all of the forms look different, but many of them sound identical when spoken, even
though they look very different.
vois, voit, voient sound exactly the same
In this language, using the personal pronoun is necessary, because four forms sound identical.

Conclusion: In any given language, if the verb inﬂections not only look but also sound completely different, then
there is no need to use personal pronouns.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 84-85

Term

to conjugate
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Unit 11 - Pronouns

Lesson 4 - Foreign language pronouns
Day 1
Activity
Students in groups look for and write down linguistic similarities in 1 sg personal pronouns in the six languages used
in the previous lesson.
Then the 2 sg. pronouns, and so on.
As a class, take note of the ones that are similar.
Refer to pronoun chart on p.86.

Discuss
1st sg.: note the -o sound at the end of several with g-y-j before them; English and German capital I''s
2nd sg.: dentals, voiced and unvoiced
3rd sg.: Latin and Spanish she sound identical whereas Spanish and Italian look identical
1st pl.: again English and German although the different w sounds
2nd pl.: same patterns across Romance languages as in 1st pl.
3rd pl.: note masculine and feminine forms of all but English and German
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 86
or do this in class
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Day 2
Activity
Review pronunciation of pronouns in different languages. Refer to pronunciation tips on p.86. Have every student
choose two languages besides English in which they will memorize the list of personal pronouns. Give them time to
practice with classmates in class, and homework time, then test each student orally.
The goal is to get them into the rhythm of what a conjugation will sound like and to make the point that every
language uses the same pattern of 1 sg. to 3 pl.

Play
Pronoun Galaxy on the website. Play as a class or set them up in the lab for the day to practice pronouns
--------------------------------------------------------------------------------------------------------------------------

Homework

page 87
Pronoun Galaxy
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Unit 11 - Pronouns

Lesson 5 - Common pronoun mistakes
Discuss
●
●
●

Talk about the pronoun whom. When should it be used? Does anyone use it? How can you tell from what
you know about Latin that it is an object form?
Are we watching language changing right in front of us? Is whom disappearing? Should we try to preserve
it? Will the pronoun them disappear too?
Pronoun mistakes are very common, but if you understand the difference between a subject and an object,
you will not make these mistakes.

Activity
Name ﬁve types of common pronouns mistakes and see if the students can generate sentences with these mistakes
in them.
1. object form used as a subject
e.g. Me and my brother went to the beach.
2. object form after a linking verb
e.g. It's him.
3. over-correction, subject form in a prepositional phrase
e.g. This is just between you and I.
4. whom ignored
e.g. Who do you love?
5. Reﬂexive not referring back to anything
e.g. He gave the answer to John, Katie, and myself.
Ask them to look and listen for these mistakes in writing or in conversation. (A short conversation on when and
where not to correct people might be appropriate!)
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 88-89
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UNIT 12

Prepositions
9 Days
Lesson 1 - Derivation of preposition and the prepositional phrase - 1 Day
Lesson 2 - Identifying prepositional phrases - 1 Day
Lesson 3 - Latin prepositions - 3 Days
Lesson 4 - Latin prepositions as preﬁxes - 4 Days
Vocab

Terms
Prepositional phrase
Object of a preposition
Ablative Case
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Unit 12 - Prepositions

Lesson 1 - Derivation of preposition and the prepositional phrase
Discuss
●
●

●
●
●
●

●
●

Think of English words that have the preﬁx pre- . What do they have in common?
e.g. pre-kindergarten = before kindergarten
Break down the word preposition.
pre- = before, position = where something is placed
A preposition by deﬁnition is something that is placed before another word and so should not end up being
the last word in a sentence.
"That is the type of impudence up with which I shall not put." Sir Winston Churchill
Give a few examples of prepositional phrases, and ask the students to ﬁgure out before what kinds of
words prepositions are placed.
e.g. under the moon, with her, before the cold winter
Prepositions are put before noun and pronouns. There may be adjectives and articles with the nouns.
The preposition together with the noun or pronoun is called a prepositional phrase and it gives details about
when or where something is with respect to this noun or pronoun.
Prepositional phrase formula:
preposition + noun
preposition + pronoun
preposition + noun with adjectives
The function of the noun or pronoun after the preposition is called the object of the preposition. Object
forms of pronouns must be used.
e.g. around them
Have the class generate a list of prepositions.

Activity
Have a student use the class prop to illustrate and recite a list of prepositions. The student can hold the frog next to a
desk, under it, over it, around it, etc.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 90-91

Terms

prepositional phrase
object of a preposition
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Unit 12 - Prepositions

Lesson 2 - Identifying prepositional phrases
I usually choose one or two of the following three activities over one or two days.

Activity
On page 92, have them create preposition songs, as individuals or groups, then have a performance time for songs.

Activity
●
●
●
●

Copy a page from a book they are using in another class: their English reading book or science text or a
page of a children''s story. Give every student a copy.
They can work in pairs or groups to hunt down all of the prepositional phrases they can ﬁnd on the page.
Decide on a method of diagramming prepositional phrases as you did for subjects and direct objects. We
draw a circle around the preposition with a line extending under the object of the preposition.
Or simply pick out all of the phrases together as a class. Were there any with pronouns? Were they in the
object form?

Activity
Write the following words on the board:
The farmer chased the chicken...
Have students come up one at a time and add a prepositional phrase. Keep going until you have a ridiculously long
sentence. Explain that this is not a run-on.
--------------------------------------------------------------------------------------------------------------------------

Homework
page 93
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Unit 12 - Prepositions

Lesson 3 - Latin prepositions
Day 1:
Activity
Write the following list of Latin prepositions on the board.
ex, sub, in, pro, circum, ad, de, prope, ab, sine, cum, per, trans, ante, post
Ask for guesses at deﬁnitions. Encourage them to think of derivatives to make educated guesses. Act out those
prepositions that cannot be guessed or offer derivatives, so that at least they are ﬁguring out and presenting you
with the deﬁnitions. Make a list of deﬁnitions and derivatives of each preposition.
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Day 2:
Discuss
●
●
●

●

●
●

Since the function of the noun after the preposition is a type of object, then in Latin we will have to use an
object case ending on the nouns.
For direct objects in Latin we use the accusative case.
For objects of prepositions two cases are used. Some prepositions are followed by objects in the accusative
case, but some prepositions are followed by objects in a new case, the ablative case.
Ablative endings: (I just do singular for now.)
1st declension: - a
2nd declension: - o
There is an easy way to remember which prepositions use ablative and which use accusative for their
objects. Memorize the following poem. If a Latin preposition occurs in the poem, it uses the ablative; if it is
not in the poem, it uses the accusative.
Ablative Preposition Poem
a, ab, ex, e
sine, pro, cum, de,
sometimes in
sometimes sub
always in the ablatub
Explain that ab and a are the same word. Ab is used before vowels, a before consonants, and the same for
ex and e.
Explain the difference between in and sub with the ablative and with the accusative.
e.g. in aqua = in the water
in aquam = into the water

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 94-95

Terms

ablative case
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Day 3:
Activity
Write an extremely long Latin sentence full of prepositional phrases like the one done in English in the previous
lesson. Make sure the objects of the prepositions are in the right case.
Functions

Object of the preposition
noun or pronoun after a preposition
ablative or accusative case

1st declension : -a or -am
2nd declension : -o or -um
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 96-97
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Unit 12 - Prepositions

Lesson 4 - Latin prepositions as preﬁxes
Day 1:
Discuss
●
●
●
●
●

Ask students to add some Latin adjectives to the objects of the prepositions up on the board.
Agreement of adjectives. The same rule applies for objects of prepositions. Adjectives will agree with the
nouns they describe in case, number, and gender.
Follow the PowerPoint to introduce Latin prepositions as preﬁxes and how some of them assimilate when
attached to a base word.
Sometimes the ﬁnal letter of the Latin preposition will assimilate to the ﬁrst letter of the word to which it is
attaching. It becomes similar to it, so that the word will not sound awkward when it is pronounced.
The word assimilate itself is made from a form of the word similar and the Latin preposition ad: to make
something similar to something else.
The ﬁnal letter of ad changes to become the same as the ﬁrst letter in similar, so that it is easier to say. So
the word assimilation is, in fact, an example of assimilation.

Activity
Play Preposition Power on the website
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 98-99
Preposition Power

113

Days 2-4
Discuss
Review pages 98-99, sharing good derivatives and reviewing assimilation.
Complete page 100 with partners again in the lab or library.
Discuss how their vocabulary ( not only in English) will grow by knowing these Latin prepositions.

Activity
Finding False Derivatives:
Students in teams of two or three. Give each team a game sheet. On the sheet are boxes with words, some of which
are using Latin prepositions as preﬁxes and some of which are fake.
Spend a day or two in a computer lab or library with dictionaries as they try to discover which ones are true and
which are false. A good dictionary will give them the derivation and list the Latin preposition as part of the
derivation.
●
●
●
●
●

On their game sheets they should mark each word as True of False.
On Game Day, ﬁnd a place where teams can spread out, and give each team a sign saying True and one
saying False.
As you say each word from the sheet, teams hold up the sign they think is correct. Reveal the answer, and
have students record a point in their box if they held up the correct sign.
Teams of three work well so one person is in charge of the True sign, one the False sign, and one marking
the points in the boxes.
Add up points at the end.
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UNIT 13

Conjugating
4 Days
Lesson 1 - Conjugating and the inﬁnitive - 1 Day
Lesson 2 - Person, number, tense - 1 Day
Lesson 3 - Conjugations - 1 Day
Lesson 4 - Practicing verb forms - 1 Day
Vocab

Terms

Ambulare

Tense

Narrare

Person

Tenere

Number

Movere
Monstrare
Tenere
Pugnare
Monere
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Unit 13 - Conjugating

Lesson 1 - Conjugating and the inﬁnitive
Activity
With the class prop as the direct object, act out Latin phrases as before, but this time use different forms of the verb
amare.
e.g. Amo ranam. Amas ranam? Amamus ranam.
By using the same prop and the same exercise of acting out over and over, the students are able to concentrate on
what it is that sounds different. Always conclude by writing what you have said on the board and asking students to
recall the conversation and to say what they think it means.

Discuss
The subject is built into the end of the verb in Latin.

Activity
●
●
●

Students are in groups of three. Give each group three index cards, one that says verb, the others that say
to conjugate and inﬁnitive. The terms verb and to conjugate have been presented in class before, but
inﬁnitive has only been used in passing.
Ask each group to discuss and then write down on the back of the cards a good deﬁnition for each of these
terms.
Pass around foreign language dictionaries. Have groups add the inﬁnitive to love in as many languages as
they can on the inﬁnitive card. Ask them to look for similarities.
(Make sure they are looking for the verb to love and not the noun love.)

Discuss
●
●
●
●
●
●
●

Verb: an action word or word that states existence.
To conjugate: to join together all the people that can do the action.
In what way are conjugations in most languages the same: the same order, 1 sg - 3 pl.
Inﬁnitive: formal name of a verb, building block of a verb
English inﬁnitive is always two words: to love, to be
Foreign language inﬁnitives are usually one word, with a standard inﬁnitive ending.
Romance language inﬁnitives have a similar inﬁnitive ending with the -r- somewhere in it.

to love

to see

to hear

Latin

amare

videre

audire

French

aimer

voir

entendre

Spanish

amar

ver

oir
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Italian

amare

vedere

udire

Portuguese

amar

ver

ouvir

German

lieben

sehen

hoeren

Dutch

beminnen

zien

horen

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 101-102
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Unit 13 - Conjugating

Lesson 2 - Person, number, tense
Activity
Look again at this comparison of verb conjugations on p.103. In the unit on pronouns the students compared the
personal pronouns; now have them compare the verb inﬂections. Look at all the endings for 1 sg., then 2 sg., and
make note of the similarities as a class.

Discuss
●

●
●

●

What information can be given in the inﬂection?
Person: who is doing the verb, 1st, 2nd, or 3rd
Number: how many are doing the verb, sg. or pl.
Tense: when the action is happening
What tenses are there? Most people think tense is broken down into past, present, and future.
There are 6 tenses that are common to most languages:
- 3 that happened before, in the past: perfect, imperfect, pluperfect
- 1 that happens now: present
- 2 that will happen in the future: future perfect, future
(All of these tenses will be learned in a later unit.)
Signals for these tenses can be in the verb inﬂections.

Activity
Learning the present tense conjugation in Latin will help us recognize endings in other languages when we study
them.
Recite:
amo - amas - amat - amamus - amatis - amant
Sing the verb endings to the Mouseketeers Song:
O, S, T
M-U-S
T - I - S, N - T
PRESENT TENSE, PRESENT TENSE
PRESENT TENSE, PRESENT TENSE
FOREVER WE WILL CONJUGATE OUR VERBS....
--------------------------------------------------------------------------------------------------------------------------

Homework

memorize endings
prepare to perform a song or performance of the endings of the verb amo

Terms

person
number
tense
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Unit 13 - Conjugating
Lesson 3 - Conjugations
Activity
Have students perform the verb ending song individually or in groups.

Activity
●
●
●
●

List new verb vocabulary on the board.
Ask students to ﬁgure out the deﬁnitions.
Ask them to put the verbs into two groups based on what they notice about the inﬁnitive endings. Some
students can come to the board and take directions from other students about which verbs should go
where.
End up with all of the -are verbs on one side and all of the -ere verbs on another.

Discuss
●
●
●
●

Nouns that have the same endings are put into groups called declensions.
Verbs that have the same inﬁnitive ending are put into groups called conjugations.
In Latin -are verbs are called 1st conjugation, and -ere verbs are called 2nd conjugation.
Putting different endings on verbs is called conjugating, so what do you think it is called when you put
different endings on nouns? Declining.

Activity
●
●
●
●
●

Conjugate verbs from each conjugation, pointing out the difference in the 1st singulars:
1st conjugation loses the theme vowel ''a'': amo
2nd conjugation keeps the vowel: video
Make a list on the board of all of the verbs they know in Latin, these new ones and the ones they learned
before.
Set up the desks in a circle so that you are standing in the middle of a circle of seated students. Each
student has a blank piece of paper and pen.
Present them with the challenge of conjugating every verb on the board on their individual papers by the
end of the class. Offer them a reward if they can do them all by the end.
Moving around the inside of the circle, go from student to student giving a check mark when you see a
correctly completed verb. Just keep passing around the circle, moving only forward, not waiting until a
student ﬁnishes what s/he is working on, but simply marking what is complete.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 105-106

Vocabulary
ambulare
narrare
tenere
movere
monstrare
terrere
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pugnare
monere
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Unit 13 - Conjugating

Lesson 4 - Practicing verb forms
Activity
Concentration:
●
●
●
●
●
●
●

●

Students are in pairs. Give them a whole class period to become proﬁcient at this game, and then let the
pairs show off to the class.
Partners sit on the ﬂoor facing each other with legs crossed.
One partner is designated as the English person and the other as the Latin person. You can call out "Switch"
every few minutes.
They start the rhythm of Concentration: slap one leg, then the other, snap the ﬁngers on one hand, then the
other. Repeat.
Using only the verb to love, the Latin partner says a form on each snap:
amas, amant
Keeping the rhythm of Concentration, on the snaps the English partner translates the form from the last
snap and chooses a form randomly for her last snap:
they love, we love
Keeping the rhythm of Concentration, the Latin partner translates the form from the last snap and chooses
a form randomly for her last snap:
amamus, amo
One student''s last word is being translated by the partner, and so on...
I have had classes who have wanted to do this for days. You can make it more difﬁcult for those who master
it with the verb to love.
- give partners a new verb to try
- allow partners to switch verbs randomly as they switch forms.

--------------------------------------------------------------------------------------------------------------------------

Homework
page 107
Swish
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Days of activities to practice verb forms
Activity
March around the campus reciting a verb conjugating to the beat of the marching.

Activity
Complete p.108 in groups and then share results as a class.

Activity
Create a variety of LinguaZone.com games using the verb forms and spend a day playing in class or allowing
students to play in a computer lab. Assign for homework as well.

Activity
Everyone stands in a circle. Choose a Latin verb to conjugate in the circle. One person starts and says 1 sg. of the
verb. The next person in the circle says 2 sg. The seventh person will start with 1 sg. again. You can designate a
person as the switcher.
When the conjugating gets around to him, he will change to another Latin verb and carry on with the next person
and number.
Try to keep a steady beat.
When someone makes a mistake (or after they get good, if someone breaks the beat) he steps out of the circle.
Continue until it is a face off between two students and the rest will be cheering on to see who is the ﬁrst to stumble.

Activity
●
●
●

●

●
●

Three teams. Each team has desks pulled together and a piece of paper. One member from each team is at
the board.
The teacher calls out a verb form in English. The students at the board race to write it correctly in Latin.
e.g. we ﬁght - pugnamus
Students win a point for their team by being the ﬁrst to write the form correctly on the board.
The same students stay at the board while the teacher does the same thing, different forms but the same
verb. The same students stay at the board for three or four forms.
e.g. I ﬁght - pugno
they ﬁght - pugnant
to ﬁght - pugnare
Meanwhile back at the desks, the remaining team members are taking the ﬁrst verb form that was called
out, pugnamus, and writing a Latin sentence with English translation using that form.
e.g. Pugnamus cum equo sub luna. We ﬁght with a horse under the moon.
There can be requirements as to how many words must be in the sentence.
After the students at the board are ﬁnished, the rest of the team puts the sentence on the board. Three
points for any correct sentences.
Three new students come to the board for the next round.
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UNIT 14

Common Irregular Verbs
2 Days
Lesson 1 - To be or not to be - 1 Day
Lesson 2 - Checking irregular verbs - 1 Day
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Unit 14 - Common Irregular Verbs
Lesson 1 - To be or not to be
Activity
●
●
●
●
●
●
●
●
●
●

Conjugate to look in English in simple present and past tenses.
Notice all changes from the inﬁnitive form:
3 sg. present -s
all past forms -ed
This is a regular verb in English. These are the regular inﬂections.
Conjugate to see.
The present is regular, but the past is irregular, a completely different word, saw.
Have students conjugate the verbs to do and to have on the board in simple present and past tenses.
In addition to the past being irregular, the present of each is slightly irregular in 3 sg. (although they retain
the regular -s inﬂection).
But some verbs are very irregular, most of the forms are different words. What do you think is the most
irregular English verb?
Conjugate to be.
None of the simple present or past forms even resemble the inﬁnitive.

Discuss
●
●
●
●
●

The verb to be is the most irregular verb in most languages.
Why might this be the most common irregular verb? It is the most commonly used verb.
Perhaps something like the Whisper-Down-the-Lane theory happened with this verb. Since it is the most
used, it is subject to the most change.
The verbs to have and to do are other frequently used verbs and common irregular verbs, although they are
not nearly as irregular as to be.
Have students recap what you have discussed by ﬁlling in pages 109-111 there in class.

--------------------------------------------------------------------------------------------------------------------------

Homework
pages 112
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Unit 14 - Common Irregular Verbs
Lesson 2 - Checking irregular verbs
Activity
●
●

Students are in groups of three with lists of inﬁnitives from last night''s homework - three blank pieces of
paper for each group
Have them label the papers as follows:

One piece of paper says REGULAR VERBS at the top
One piece of paper says IRREGULAR VERBS at the top
The third says REGULAR VERB TEST
and has the following written on the paper for them to plug in a verb to see if it ﬁts this pattern.
I ___ I ___ed
you ___ you ___ed
he ___s he ___ed
we ___ we ___ed
you ___ you ___ed
they ___ they ___ed
●
●
●
●
●

One verb is chosen from their homework lists and plugged aloud into the verb test.
If it passes the test as a regular verb, it is listed on the sheet of regular verbs; if not, with the irregular verbs.
Each group should go through all of their verbs individually and end up with a substantial list of regular and
irregular verbs from their group.
As the groups ﬁnish, have them cover the board with irregular verb inﬁnitives.
A regular verb is one that follows this given pattern for the simple present and simple past tenses.

Discuss
●
●
●
●
●

An irregular verb is one that does not follow this common pattern.
It is amazing how many verbs in the English language are irregular.
Most verbs are irregular just in the simple past tense, but are perfectly regular in the present tense.
to do, to have, to be are perhaps the most irregular verbs.
Share lists and save for use in later exercises.

--------------------------------------------------------------------------------------------------------------------------

Homework
pages 113

125

UNIT 15
Participles
2 Days

Lesson 1 - Present active and past passive - 1 Day
Lesson 2 - Verbs without participles - 1 Day
Vocab

Terms
Participle
Present active participle
Past passive participle
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Unit 15 - Participles

Lesson 1 - Present active and past passive
Activity
●
●

Students sit in a circle on the ﬂoor. Recreate the activity from Unit 7, Lessons 1- 2.
Ask the students to describe an object as they pass it with adjectives, but the adjectives must all have the
inﬂection -ing. List them on the board as they say them.

Discuss
●
●
●
●

All of these adjectives were made from verbs. They all describe the object as doing something.
e.g. the running frog
Even though they describe an action, these words are not the verbs in a sentence; they truly are adjectives.
e.g. The running frog eats ﬂies.
Adjectives made from verbs are called participles.

Activity
Pass the object again around the circle, this time to be described by an adjective with the inﬂection -ed. List these
words on the other side of the board

Discuss
●
●
●
●
●
●

These are also adjectives made out of verbs, participles.
The difference: an action has happened to the object instead of the object doing an action.
e.g. the dropped frog
If an action is done to something, the action is passive.
If something does an action, the action is active.
The participles that are active, -ing, sound as if they are happening now in the present. We call them
present active participles.
The participles that are passive sound as if the action has already happened. We call them past passive
participles (or perfect passive.)

Activity
Passing the object again, think of past passive participles that do not end with -ed.
e.g. the eaten frog

Discuss
●
●
●

Many past passive participles have irregular forms.
We know them because they sound right to us, but people who are learning English simply have to
memorize these forms.
Present participles are all regular; add -ing to the form of the verb found in the inﬁnitive.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 114-116
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Terms

participle
present active participle
past passive participle
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Unit 15 - Participles

Lesson 2 - Verbs without participles
Activity
●
●
●
●

●
●

●

Tell the class that the goal of this activity is to ﬁgure out what type of verb cannot be made into a past
participle.
Divide the class into groups of three or four students.
Each group makes a list of thirty English inﬁnitives and then passes their list to another group.
With their new list of verbs, each group must write down the present participle and the past participle of
each verb. Have them choose a noun for their group which will be described by each participle, or have
them use a different noun for each verb.
e.g. the swallowing frog - the swallowed frog - the loving father - the loved father
Have them circle the past participles that do not end with -ed.
e.g. the built wall, the spoken poem
Ask them to put a big X where they cannot make up past participles that make sense. This does not mean
silly combinations of nouns and participles
e.g. the walked car
but participles that are not words that we use to describe nouns
e.g. the coughed boy, the laughed joke
What do all of these verbs with X''s have in common?

Discuss
●

●
●
●

Passive action describes what is being done to an object just as active action does. The object of an active
verb then becomes the subject of a passive verb.
e.g. The girl kisses the frog.
The frog is kissed by the girl.
The frog is still the recipient of the action.
Passive participles describe something that is the recipient of an action, a kind of object.
e.g. the kissed frog vs. the kissing girl
Verbs that do not have objects then cannot be made into past passive participles.
These are intransitive verbs. (Students may come to this in the opposite direction. They may ﬁgure out that
all of the verbs that did not sound right as past participles were intransitive verbs. Lead them into this
discussion to ﬁgure out why.)

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 117-118

129

UNIT 16
Tenses
8 Days

Lesson 1 - The present - 1 Day
Lesson 2 - Understanding the past - 2 Days
Lesson 3 - Helping verbs, the future - 2 Days
Lesson 4 - Formulae - 3 Days
Vocab

Terms
Tense
Present
Perfect
Imperfect
Pluperfect
Helping verb
Future
Future perfect
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Unit 16 - Tenses

Lesson 1 - The present
Discuss
●
●
●
●
●

Draw a simple timeline on the board with a point in the middle which is labeled present.
Everything to the left of present has happened before now. It is the past.
Everything to the right of the present point is still to happen. It is the future.
Ask students if they have encountered a timeline in math or history. Compare and contrast them.
e.g. counting backwards in numbers as you move left, going farther forward in history as you move to the
right.
The tense of a verb tells when the verb is being done. The present tense is used for an action that is
happening now.
There are six tenses that are common to most languages. English has twelve variations of these six tenses.

Activity
●
●
●

●

●

List three different types of present.
e.g. I eat. I am eating. I do eat.
They are all happening now, but we use them in different ways.
Ask students to think up situations in which they would use these three different types.
e.g. Dogs eat bones.
I am eating dinner right now.
I do eat artichokes.
Name each type of present:
e.g. Dogs eat bones. [general fact]
I am eating dinner right now. [in progress]
I do eat artichokes. [afﬁrming] ( Someone has either said that you do not eat artichokes or has asked you if
you do or not; you are afﬁrming that you do.)
Conjugate fully these three types of present with a regular verb:

General fact

In progress

Afﬁrming

I walk

I am walking

I do walk

you walk

you are walking

you do walk

she walks

she is walking

she does walk
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we walk

we are walking

we do walk

you pl. walk

you are walking

you do walk

they walk

they are walking

they do walk

●
●

Note that a verb form can be more than one word, and note where there are inﬂections and where the
participle is used as part of the verb form. ( more on helping verbs later)
Introduce the story they will write for homework and let them start to work on this.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 119-120
Terms

tense
present
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Unit 16 - Tense

Lesson 2 - Understanding the past
Day 1:
Activity
●
●

Share news report stories by setting up a newscast desk at the front of the room.
Take a few of the paragraphs and ask students to change all of the present verbs into past tenses.
e.g. I walked. I was walking. I did walk.

Activity
●
●

●

●

What happened in gym or P.E. class yesterday?
Tell the students that you are looking for a variety of ways to say things in the past.
Write down all of the actions that they describe from gym class.
Lead them into saying some of the less familiar forms of past tenses by asking them questions in those
tenses.
e.g. What have you done up until now in gym?
What had the teacher taught you to do before that?
Have them brainstorm six versions of past tenses.
e.g. We kicked.
We have kicked.
We did kick.
We used to kick.
We were kicking.
We had kicked.
Plot them roughly on the timeline without naming the different past tenses. Make one point in the past for a
form that indicates one completed action. Make repeated strokes in the past for forms that indicate repeated
action in the past. Make an extended wavy line for extended action, etc.

Discuss
●
●

●

Two common tenses that occur in the past in many languages are the perfect tense and the imperfect
tense.
If a student hands in a paper, and the teacher returns it saying that it is perfect, then that means that the
student''s work is completed; there is nothing more he can do; his work is perfect or completed.
If a student''s work is handed back labeled imperfect, then that student has to do it over and over until it is
completed; it is imperfect / not completed once.
The perfect tense describes action that was completed once in the past. The imperfect tense describes
action that was either repeated in the past or that happened over a period of time, not in one completed
action.The pluperfect is the third past tense. Plu = plus = more. The pluperfect is more in the past than the
perfect tense. A pluperfect action had happened before another action in the past.

Activity
●
●
●

Have the students try to ﬁgure out which forms of the verb to kick from above belong to which past tenses.
Plot the names of the tenses on the timeline.
Perfect: We kicked.
- We have kicked.
- We did kick.
Imperfect: We used to kick.
- We were kicking.
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- We kicked.
Pluperfect: We had kicked.

Discuss
Two verb forms look identical, but the difference can be ﬁgured out by the context.
We kicked the ball to Martha, but she missed the pass.
Perfect: this is a completed action.
We kicked the ball every time we got near the goal.
Imperfect: a repeated action in the past.
Pluperfect would be before either of those past actions occurred.
I had passed him the ball, so he was able to make a goal.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 121-122
Terms

perfect
imperfect
pluperfect
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Day 2:
Review homework pages 121-122.
Complete forms of past tenses on p. 123.
Complete p. 124 as a class.
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Unit 16 - Tenses

Lesson 3 - Helping verbs, the future
Day 1:
Activity
●
●
●
●

Ask students to copy conjugations of all tenses onto the board.
Erase all the personal pronouns.
Erase all words that are a form of the word walk.
e.g. walking, walked
What is left? These words that are left were a part of the whole verb form. Although they can stand alone
as verbs, they are not the verbs being used here. They are simply helping verbs here. They help to make up
the different forms for different tenses.

Discuss
●
●
●
●

What common verbs are used as helping verbs? (to be, to have, to do)
Perhaps this is why these verbs are irregular. They are not only used on their own as verbs very frequently,
but they are used with all other verbs to make up the different tenses. And again, the more a word is used,
the more chance it has to be changed through time, mutated, made irregular. Were they once regular?
Verb forms are made up of different parts. A form might include a personal pronoun, a helping verb, and a
participle.
How can you tell when to be is being used as a helping verb and when it is simply a linking verb?
The helping verb will be followed by a participle.
The linking verb will be followed by a predicate nominative, a noun or adjective or pronoun. (It might be
directly followed by an article.)

Activity
●
●
●

What will you do when you go home today?
What will you have done before you go home but after this class today?
Put two marks on the timeline to the right of the present point.
The one farthest to the right designates an action that will happen after now. Future: I will swim for an
hour after school.

●

The point to the left designates an action that will happen after now but before the other action in the
future. Future perfect: I will have changed before I go to the pool.
Write a schedule of the day noting what time it is at that moment in class. Have students give actions in
past tenses for what happened at school before the present time and in future tenses for what is yet to
come.

Discuss

Again, perfect means completed, and so future perfect describes an action completed but in the future, completed
before another action in the future.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 125-126

136

Terms
helping verb
future
future perfect
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Day 2:
Activity
Review homework pages 125-126.
Have students share schedules.
Complete pp. 127-128 in groups and review as a class.
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Unit 16 - Tenses

Lesson 4 - Formulae
Day 1:
Activity
●
●

If we had not been raised to speak English, we would have to learn how to create all of these different
tenses and the variations within the tenses in English.
Let's pretend we have to teach a foreign friend of ours the English tenses. We have already taught them
what it means to conjugate, what participles are, and what helping verbs are.
Looking at the verb posters, make up a formula for how to create each verb tense in English. (Divide class
into groups to accomplish this task and compare the results of the groups.)

e.g. Present tense in progress formula
personal pronouns + present tense of to be + present participle of the verb
Pluperfect tense
personal pronouns + simple past tense of to have + past participle of the verb
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 129-130
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Day 2:
Activity
This computer lab project might take a few days and can be done individually or in pairs.
●
●
●
●
●

Each student chooses an English verb.
e.g. to wiggle
Students write a story in which they use that verb in at least one form of each of the six tenses. Have them
write the inﬁnitive of their verb as the title of their story.
Then they make six new documents which are decorated pages with only the name of a tense on each
Now after saving all seven documents and perhaps handing in for you to check ﬁrst, they create a hyperlink
from each verb form to the document that names its tense.
When everything is completed, they can be used in class. Project a story and read through it. When you
come to a verb form, have students who did not write the story say what tense that form is. Click the
hyperlink to check and see if they are correct.
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Day 3:
Activity
●
●
●
●

●

Use the giant ﬂoor time line and tense cards that were prepared by some students after their projects.
Have every student write down two English inﬁnitives on a slip of paper. Put the papers in a pile.
Each student gets a turn to come forward and pick two slips of paper.
Hand that student two tense cards, such as present and perfect or future and future perfect. Look at the
two verbs she has chosen from the pile and assign one of the verbs to each tense that she has been given.
e.g. to scream will be your present tense verb
to walk will be your perfect tense verb
The student must now place the tense cards on the timeline and tell a story to the class in which she uses
those verbs in those tenses.

Discuss
What are some clues that can be put into a sentence to indicate a certain tense:
e.g. for imperfect: every day...
for a long time...
for future: tomorrow...
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UNIT 17

Principal Parts of Verbs
4 Days
Lesson 1 - Finding Principal Parts - 1 Day
Lesson 2 - Irregular Principal Parts - 3 Days
Vocab

Terms
Principal Parts

142

Unit 17 - Principal Parts of Verbs
Lesson 1 - Finding Principal Parts
Activity
●

●
●
●

Have students help you make one abbreviated version of their verb posters on the board.
List only the ﬁrst singular of to see in each of the twelve variations of tenses.
Pick out all of the different forms in which the main part of the verb appears. On their posters these will all
be in one color. see, seeing, saw, seen
Give a name to each form. see: comes directly from the inﬁnitive seeing: the present participle saw: the
simple past (it uses no helping verbs) seen: the past participle
Substitute the verb to kill in this chart on the board and do the same thing. How many different forms of kill
appear? kill, killing, killed
So the simple past and the past participle are identical.

Activity
●

Make two columns of principal parts on the board, one regular and one irregular.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 131-132

Terms

principle parts
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Unit 17 - Principal Parts of Verbs
Lesson 2 - Irregular Principle Parts
Day 1:
Activity
●
●
●
●
●
●

Call one student to the board at a time. Give each student the inﬁnitive of a verb that has irregular principal
parts. Ask the students to write the principle parts of the verb. GIve every student two turns.
Decide what kind of tests the students develop to hear for themselves what sounds correct as the principal
parts. Do they try them out in tense forms?
The board will be full of principal parts. Ask a student to come up and choose two verbs. She must
remember what they are or write them down before erasing them from the board.
The next student will erase two more and remember what they are.When all of the verbs have been erased,
tell the students that they own the two verbs that they erased.
They must make an illustration of each of their verbs with the principal parts written on the illustration.
They can use magazines to cut out pictures or the computer.
Use these simply as decorations or play timeline stories from Unit 16 again.

Principle Parts

swim, swam, swum

see, saw, seen

drive, drove, driven

eat, ate, eaten

cut, cut, cut

ﬁght, fought, fought

speak, spoke, spoken

hold, held, held

speak, spoke, spoken

write, wrote, written

run, ran, run

drink, drank, drunk

sing, sang, sung

ﬂy, ﬂew, ﬂown
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ride, rode, ridden

fall, fell, fallen

throw, threw, thrown

teach, taught, taught

say, said, said

hide, hid, hidden

shrink, shrank, shrunk

lie, lay, lain

go, went, gone

be, was been

choose, chose, chosen

read, read, read

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 133-134
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Day 2:
Activity
●
●
●
●
●
●

Divide the class into three teams.
One student from each team goes to the board. Call out an inﬁnitive of an English verb. Students race to
write the correct principal parts.
As they are doing this hold up one of the cards that was made for the giant ﬂoor time line with the name of
a tense on it.
The remaining team members must use the given verb in that tense in an English sentence.
1 point to the team that ﬁnishes ﬁrst at the board, and 1 point for each team with a correct sentence.
During the last ﬁve minutes of the game, give teams turns to win extra points. Call out an inﬁnitive to a
team and give them 10 seconds to say the principal parts. Then give the next team a turn. Just a quick
ﬁnale.
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Day 3:
Activity
●
●
●
●
●
●
●

Arrange for the next few classes to be held in the computer room.
As a class decide what topics have been covered that have to do with verbs, everything from transitive
verbs to principal parts.
Divide the class into groups of three. Each group will write a verb exam.
Discuss different types of questions or exercises that might be used, and how different sections of the exam
might be weighted in terms of points.
The groups should write an answer sheet and should label the points that each question is worth.
Collect and correct the exams. Allow students time to make ﬁnal copies with corrections.
Give the student tests to other students to take individually. Grade them yourself. Students can receive a
grade for the test they wrote and the test they took.
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UNIT 18

Interrogatives and Negatives
4 Days
Lesson 1 - The Interrogation - 1 Day
Lesson 2 - Inversion - 1 Day
Lesson 3 - The mark of a question - 1 Day
Lesson 4 - Negatives - 1 Day
Vocab

Terms

Ubi

Interrogative

Quis/quid

Inversion

Ita

Intonation

Minime

Negative

Non
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Unit 18 - Interrogatives and Negatives
Lesson 1 - The Interrogation
Activity
●
●
●
●

Ask the class to brainstorm words that ask a question.
e.g. who? when? where? what? why? how? which?
Students sit facing a partner. One student will be the interrogator and the other will be the responder. The
interrogator will ask his partner one question using each of the question words. The responder will answer
in full sentences. You can give them a topic such as "Your last birthday" or "Your favorite restaurant."
Have them write down exactly what they say, questions and answers.
When they are ﬁnished they should underline or circle the question words and do the same to the words
that were in direct response to the question word.
e.g. Where did you have your birthday party?
I had my party in the garden.
Which cake did you want? I wanted the chocolate cake.

Discuss
●
●

●

In Latin to ask = rogare. Interrogation and interrogator are derivatives with the preﬁx inter = between. An
interrogation = an asking between two people.
Interrogative words come in different parts of speech:
pronoun: who? whom? what?
adjective: which?
adverb: where? when? how? why?
The words that were underlined in the responses should give a clue as to the part of speech of the
interrogative word used.
If the underlined response is a noun or pronoun, then the question word that replaces it is an interrogative
pronoun.
If the underlined response is an adjective, then the question word was an interrogative adjective.
If the underlined response is a prepositional phrase, an adverb, or a whole clause, then the question word
was an interrogative adverb.

--------------------------------------------------------------------------------------------------------------------------

Homework

pages 135-136

Terms

interrogative
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Unit 18 - Interrogatives and Negatives
Lesson 2 - Inversion
Activity
●

●

Write a variety of questions on the board using interrogative words. Don't use interrogative pronouns or
adjectives in the subject form for now, to illustrate a point.
e.g. Where are you going?
With whom did you eat?
When have you seen anything that amazing?
Ask students to look closely at the verb forms and to ﬁgure out what happens to them when a question is
asked? This does not work if the question word is a subject.

Discuss
●
●

The personal pronoun, or whatever the subject is, and the helping verb switch places. They invert, turn
over.
You do not have to use an interrogative word to ask a question. Another way to ask a question is to use
inversion, turn around the personal pronoun and the helping verb.

STATEMENT

QUESTION

We are going to the movies.

Are we going to the movies?

If there is no helping verb in the statement form, then one has to be added so it can be inverted.

STATEMENT

QUESTION

He ﬁnished his work.

Did he ﬁnish his work?

If the verb to be is the main verb, then no helping verb is added when inverting for a question. My brother is a writer.
Is your brother a writer? Why is your brother a writer?
●

Practice inverting statements in different tenses.

--------------------------------------------------------------------------------------------------------------------------

Homework
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pages 137-138

Term

inversion
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Unit 18 - Interrogatives and Negatives
Lesson 3 - The mark of a question
Activity
●
●

Write a statement twice on the board, but put a question mark at the end of the second one.
My mother told you to do that. My mother told you to do that?
Ask a student to read each sentence.

Discuss
●
●

●
●

●

We signal that the statement has become a question on paper with the question mark, but when it is
spoken we signal that it is a question by changing the intonation of our voice.
Questions can be made in three ways:
inverting the helping verb and subject
using an interrogative word and inversion
changing the intonation of the voice without inversion of the verb
English puts its signal for a question at the end of the sentence, so if there is no interrogative word and no
inversion, there is no warning until the end of the sentence that this is a question.
Spanish and Latin have signals at the beginning of the sentence as well as the end to indicate that this is a
question. You have a warning at the beginning that you will have to use a questioning intonation.
Spanish: inverted question mark at the beginning ¿ qué es éso?
Latin: -ne at the end of the ﬁrst word, if there is no interrogative word. Amatne ranas?
Why would inversion not work in Latin? There are no helping verbs. Everything is built into one form.

--------------------------------------------------------------------------------------------------------------------------

Homework
pages 139

Term

intonation
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Unit 18 - Interrogatives and Negatives
Lesson 4 - Negatives
Activity
●

●
●

Play with the Latin words:
Ubi? Where?
Quis? Who?
Quid? What?
Ask the students questions using the vocabulary they know.
Ask some simple Latin questions using only a change of intonation or the -ne at the end of the ﬁrst word.
Amas magistram? Amasne magistram?
Use the words for yes and no, and insert the word non into your responses to make the verb negative.
Amas magistram? Ita, amas magistram? Minime, non amas magistram!
Do you like the teacher. Yes, you like the teacher? No, you don't like the teacher!

Discuss
●
●
●

If the response to a question is afﬁrmative, the answer is yes, and the verb form stays positive.
If the response to a question is negative, the answer is no, and the verb form becomes negative.
In Latin we make a verb negative by putting the word non before it.

Activity
●
●

Have the students refer to their verb tense posters. Ask them to choose one form in every tense and make it
negative.
Figure out a formula for how English makes a verb negative.

Positive/ afﬁrmative

Negative

I am seeing.

I am not seeing.

I had seen.

I had not seen.

I saw.

I did not see.

I see.

I do not see.

Discuss
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●
●
●

In English we add the word not between the helping verb and the main part of the verb.
If there is no helping verb, we have to add one.
In some other languages, the negative word is put between the subject and the helping verb. In French it is
in two parts, on either side of the helping verb if there is one, or on either side of the main verb if there is no
helping verb.

French: Je n'ai pas vu
Spanish: Yo no he visto
Italian: Io non ho visto
Latin: non vidi
English: I have not seen
In whatever language you learn, you have to learn formulae for many different things: how to form tenses, how to
make sentences interrogative and negative.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 140-142

Term

negative

Vocabulary
ubi
quis/quid
ita
minime
non
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UNIT 19

The Three To's
2 Days
Lesson 1 - The indirect object - 2 Days
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Unit 19 - The Three To's
Lesson 1 - The indirect object
Day 1:
Discuss
●
●
●
●
●

The boy gives a ﬂower to the girl.
The ﬂower is being given. It is the direct object. The girl is receiving what is being given. She is the indirect
object.
Indirect objects often appear when the verbs to give, to show, or to tell are in a sentence. The thing being
given, shown, or told is the direct object. The one to whom the thing is being given, shown, or told is the
indirect object.
Develop a symbol for your sentence diagrams to represent the indirect object, perhaps an arrow looping
over from the direct object to the indirect object, indicating that this object is going to this recipient.
The word to will not necessarily be in the sentence.
He gave her the book.
We have already studied two structures that use the English word to in front of them.

The inﬁnitive: to love
A prepositional phrase: to the store
The indirect object is a third structure, yet another kind of to.
Indirect object: give it to her
In English we use the same word to for these very different uses, but other languages do not do this. Other
languages will have entirely different ways of signaling the inﬁnitive, the preposition, and the indirect object. It is
important, therefore, to know which to we are using in English, because we will not simply translate this word to into
a foreign language. We will learn a different structure for each of these three things.

Activity
Mix up the following sentences, and ask students to ﬁgure out which type of to is being used.
The indirect object
We have given three examples to the teacher.
Will you tell that to the others?
She used to show her homework to her mother.
The inﬁnitive
I told you to come as soon as you could.
Please show her how to do it.
Did she give him the answer to write on the test?
The preposition
Douglas and Colin went to the toy store.
Come over to my house tomorrow.
She looked to the stars for her wish.

Discuss
Develop tests to help ﬁgure out which is which:
e.g. the inﬁnitive to will be followed by a verb, the prepositional phrase will usually be describing motion towards a
place
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--------------------------------------------------------------------------------------------------------------------------

Homework

pages 143-144
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Day 2:
Activity
Write stories on p.145.
Consider recreating the hyperlink story activity from Unit 16, but have students link to documents that identify which
kind of to is being used instead of to tenses.
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UNIT 20

Word Building
1 Day
Lesson 1 - Preﬁxes and sufﬁxes - 1 Day
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Unit 20 - Word Building

Lesson 1 - Preﬁxes and sufﬁxes
Discuss
●
●
●

In the unit on prepositions, we found many words that used Latin prepositions as preﬁxes.
We can also look at one stem of a word and build many new words out of it by attaching different preﬁxes
to it.
We can then change the parts of speech of these words by adding different sufﬁxes to them, and build
even more new words.

Discuss
●
●
●
●

Look at the lists of preﬁxes, of sufﬁxes, and of stems of words on pages 146-147.
Discuss what each part means, and then let the students work in pairs to ﬁgure out the words on pp.
148-150 and then to build as many words as they can from all of these parts.
Have them check in the dictionary to see if their words truly are words and to see if they mean what they
think they should mean.
Also have fun making up some ridiculous combinations:
e.g. transfrogviator = one who crosses frogs on the road

Preﬁxes: use the prepositions from Unit 12. Add pre- before; re- back, again; inter between, among

Sufﬁx

Meaning

Part of speech

-able, -ible

able to

adjective

-ous

fully of

adjective

-ive

likely to do an action

adjective

-ary, -ory, -al

pertaining to

adjective

-ment

condition

noun

-tion, -sion

state of being

noun
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-or, -tor, -er, -ist

one who

noun

-ance

action or quality

noun

-ize

cause to be like

verb

-ate

to make or cause

verb

-y

characterized by

adjective

-y

state, condition

noun

There are some other sufﬁxes in Unit 10.
Stems:: use stems of words that you know from Latin vocabulary
labornarrportambulvocvid- / visterrmonmonstrtenmovpulse.g. collaboration = state of working together
preﬁx + stem + sufﬁx
This is a good activity with which to end the course, because the students really get the feel that they can work with
language; they can change word forms, break apart words, and use another language to help them understand their
own. You can have them create their own words for homework and end by sharing their words with the class.
--------------------------------------------------------------------------------------------------------------------------

Homework

pages 150-151
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UNIT 21

Greek Oral Tradition
4 Days
Lesson 1 - Oral tradition - 1 Day
Lesson 2 - Greek Alphabet - 1 Day
Lesson 3 - Transliteration - 1 Day
Lesson 4 - Meter - 1 Day
Vocab

Terms
Oral Tradition
Bard
Transliterate
Meter
Dactylic hexameter
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Unit 21 - Greek Oral Tradition
Lesson 1 - Oral tradition

If you know some Classical Greek, you could use this as an extra unit to give the most advanced Prima Lingua
students some exposure to how a language makes use of its sounds and rhythms in poetry and how oral traditions
are a vital part of the history of many cultures.

Discuss
●
●
●
●
●
●
●
●

A story is passed on by one generation telling it to the next.
Many cultures have passed down their historical and religious beliefs orally.
The Greek stories were not written but spoken, so there were no absolute set-in-stone versions.
They relied on the memory of the story-teller, so each person might have added their own touches, and
many versions of the story might have come to be.
Recall the Whisper Down the Lane experiment.
The Trojan War may have happened c. 1100 b.c.e. and was not written down until Homer c. 700 B.C., 400
years in which to go from historical fact to mythological wonders.
The Greek storyteller, the bard, was often a blind man. His job was to preserve and pass on the stories of
their culture. In this way he could serve his country by preserving its fame, since he could not serve in
battle, being blind.
How did the Greeks make use of their language in the oral tradition?

- the stories were spoken in meter with music from the lyre
- recall our two techniques for remembering numbers: poetry and song
- the meter and music would help the bard remember long passages
- they made use of sound groups in their language to communicate the meaning of certain passages
- using many guttural sounds would give the effect of harshness as in a battle scene
- using sibilant sounds, s''s, would convey seduction or stealth
- read the passages of the Sirens and Helios''s cattle in Greek for examples of this
--------------------------------------------------------------------------------------------------------------------------

Homework
pages 152
Terms
oral tradition
bard
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Unit 21 - Greek Oral Tradition
Lesson 2 - Greek Alphabet
Activity
Write up the Greek alphabet letter by letter along with its name, allowing them time to practice writing and saying
the sound of each letter.
This may take two days.
--------------------------------------------------------------------------------------------------------------------------

Homework
pages 153-154
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Unit 21 - Greek Oral Tradition
Lesson 3 - Transliteration
Activity
Students pair up to transliterate the Greek words on p.155. These are all words which we have either borrowed in
English or from which we have derivatives. They will recognize what the words are when they transliterate them.

Terms
transliterate
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Unit 21 - Greek Oral Tradition
Lesson 4 - Meter

You could plan this class with the music teacher to talk about measures and beats.

Discuss
●
●
●
●
●
●

Meter is the pattern of the rhythm of poetry.
The meter of the Odyssey is dactylic hexameter.
Derivation of hexameter = six measures
Measures are also called feet in poetry.
A dactyl is either a long beat followed by two shorts, or two long beats in one measure.
Practice clapping these rhythms. Use p. 156.

Activity
●
●
●
●
●

In the workbook pp.157-160 there is a passage of the Odyssey written in Greek.
Give one line to each student to transliterate.
Ask each student to ﬁnd his line and to copy the meter and feet divisions above his transliterated line.
Go around to each student to help him say his line in Greek in meter.
After practice they can say their lines one after the other in order to recite the whole passage, and they can
perform this for the school.

--------------------------------------------------------------------------------------------------------------------------

Homework
pages 157-160
Terms
meter
dactylic hexameter

